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ABSTRACT 

There is a significant amount of research documenting the importance of school readiness and its 

implication for life-long consequences (Jarrett & Coba-Rodriguez, 2017, 2018; Kang et al., 

2017; Malsch et al., 2011). Parents play a critical role in supporting the acquisition of all skills 

needed to prepare children for school readiness. Readiness refers to being prepared with the 

necessary skills to access learning (Saracho, 2023). The purpose of this study is to explore the 

practices and perceptions of low-income parents on kindergarten readiness skills in the 

Hollywood School District (HSD) as measured by the Kindergarten Readiness Assessment 

(KRA). Students in HSD enter kindergarten demonstrating readiness at a rate lower than other 

students in the state of South Carolina (SC Education Oversight Committee). Using a qualitative 

phenomenological approach, the researcher conducted semi-structured interviews with parents of 

kindergarten students who scored demonstrating readiness on the KRA in a high-poverty, rural 

school district to gather data on lived experiences with preparing children to start school and 

their perceptions of readiness. Thematic analysis of the interview data revealed themes of 

parents’ perceptions of readiness and practices. The anti-deficit achievement framework (S. R. 

Harper, 2010, 2012) served as the basis for developing the research and interview questions from 

an asset or strengths-based mindset instead of a mindset that focused on what was lacking. 

Findings indicated how parents successfully prepared their children for kindergarten, their 

expectations of prekindergarten education, and their misconceptions and perceptions of school 

readiness. 

 Keywords: anti-deficit, kindergarten readiness, parental involvement, poverty 
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CHAPTER 1: INTRODUCTION 

Kindergarten provides students with the early school experiences and foundational skills 

needed for future academic success. The No Child Left Behind Act of 2001 (NCLB, 2002) led to 

the push for high-quality universal preschool programs and increased accountability with an 

increase in school readiness. President Obama’s Race to the Top Early Learning Challenge 

programs have also drawn attention to school readiness (U.S. Department of Education, 2009). 

The goal of many recent public education policies has been to ensure school readiness for all 

children (Boyle & Benner, 2020), and it is considered a national priority (L. Harper, 2016; Pace 

et al., 2019). According to a report by the United States Department of Education in 2015, only 6 

of 10 students were ready for kindergarten (U.S. Dept. of Education Finds 6 out of 10 Kids 

Unprepared for Kindergarten – Learning Liftoff, 2015). Only 38% of kindergarten students who 

entered school in the fall of 2023 demonstrated readiness in South Carolina (SC EOC Report 

Finds State-Funded, Full-Day 4K Improves Kindergarten Readiness, Education Oversight 

Committee, n.d.) In the United States, less than 48% of children in poverty enter school 

demonstrating kindergarten readiness compared to 75% of children with higher family incomes 

(Bettencourt et al., 2018; Isaacs et al., 2011; Williams & Lerner, 2019). Emergent literacy skills, 

including phonics, print awareness, and phonemic awareness, are foundational skills needed for 

students to be successful readers and writers. Emergent numeracy skills are also the prerequisite 

of more complex math in elementary, functional math, such as telling time and counting money, 

as well as foundational skills in science, technology, engineering, and math (STEM) fields. 

Problem Statement 

Students in the Hollywood School District (HSD) enter kindergarten demonstrating 

readiness at a rate lower (i.e., 24.2%) than other students in the state of South Carolina (i.e., 
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38.3%) (SC Education Oversight Committee, 2023). Thus, a significant percentage of students in 

HSD are not prepared to enter kindergarten. There is limited research available on kindergarten 

readiness and its impact in South Carolina, though there are numerous studies conducted in other 

countries. When students enter kindergarten behind, they typically stay behind. Historical data 

shows students in HSD enter school performing behind typically developing peers and the trend 

continues when they enter testing grades. Gaining an understanding of how low-income parents 

perceive kindergarten readiness will provide a context for how and why students are 

underperforming. 

The Purpose of the Study 

The purpose of this study is to investigate the perceptions of low-income parents on 

kindergarten readiness skills in the Hollywood School District. The methodology for this 

research was a phenomenological qualitative study. Hollywood School District served as the 

setting for this study. The sample size was limited to 100 parents of kindergarten students who 

demonstrated readiness on the KRA within the last 3 years. Data collection consisted of semi-

structured interviews and surveys via Qualtrics, a digital tool that can be customized for various 

audiences, data collection, analysis, and presentation (Qualtrics, 2018). Semi-structured 

interviews helped the researcher understand how people interpreted their experiences and the 

meanings they attributed to them, and they provided opportunities for flexibility (Patton, 2015). 

The interviews were conducted via Zoom, a cloud-based videoconferencing service that offers 

secure recording of online meetings or sessions (Zoom Video Communications Inc., 2016). 

Transcriptions were imported into NVivo, a qualitative data analysis program that organizes data 

sets and formulates reports (Hilal & Aliabri, 2013) for data analysis. Hand coding was also 

performed as interviews were transcribed so that initial themes and codes could be determined. 
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Thematic analysis is a method used to analyze data, typically data sets from interviews and focus 

groups in qualitative research (Braun & Clarke, 2006). An in-depth data collection and analysis 

plan is provided in Chapter 3. This study was guided by the following research questions: 

1. How do low-income parents prepare their children for kindergarten? 

2. How do low-income parents perceive pre-kindergarten education? 

3. What are low-income parents’ misconceptions about readiness? 

4. What strategies and resources do low-income parents utilize to ensure their children 

are ready for kindergarten? 

Background 

HSD is located in Hollywood County, a predominantly rural area where the 

unemployment rate is 4.5%, the median household income of families with children in school is 

$43,580 (ACS School District Profile 2017-21, n.d.), and only 11.7% of residents 25 years old a 

or older hold Bachelor’s degrees or higher (U.S. Census). HSD has a pupil-in-poverty index of 

91.8%, which is calculated by the number of students that are homeless or migrant during the 

current school year, have been in foster care, been enrolled in Medicaid, received Supplemental 

Nutrition Assistance Program (SNAP), or Temporary Assistance for Needy Families (T.A.N.F.) 

at any time within 3 years (SCDOE). English is the primary language in 94% of the homes of 

students in HSD (National Center for Education Statistics, n.d.), and 15% of the student 

population has limited English proficiency (SCDOE). Fifteen percent of the students in HSD 

have an Individualized Education Plan (IEP), with African American students comprising 73% of 

that population (SCDOE). Students who enter kindergarten unprepared are likely to continue to 

struggle in elementary school. Historical data show students in HSD continue to perform poorly 

in the latter grades. For example, only 26.9% of students met or exceeded expectations in ELA 
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and 12% in math on the state’s standardized assessments in the spring of 2023 for grades three 

through eight (SCDOE). End-of-course assessment data indicated that 41.2% of high school 

students scored a C or higher in English 2 and 18.6% in Algebra 2. This has also been the trend 

in HSD before the Coronavirus pandemic. Closing the achievement gap and increasing student 

achievement are major concerns of educators in the Hollywood School District. Table 1 shows a 

comparison of KRA and SC Ready scores of Hollywood School District and South Carolina for 

the past 3 years. 

Table 1 

Assessment Data 

 School Year 

 2020-2021 2021-2022 2022-2023 

Assessment KRA ELA Math KRA ELA Math KRA ELA Math 

Hollywood 
School District  15.5% 16.8% 6.9% 17.9% 19.2% 12.1% 24.2% 26.9% 12.8% 

South Carolina 26.8% 42.6% 37.3% 36% 46.6% 38.9% 38.3% 53.9% 40.9% 

 
Note. Percentage of students scoring “Demonstrated Readiness” on KRA and percentage of students scoring meets 

or exceeds on SC Ready ELA and Math 

Low-income children enter kindergarten 12 to 18 months behind those with higher 

incomes in pre-academic skills (Barnett & Lamy, 2013; Friedman-Krauss et al., 2016). Upon 

entering kindergarten, African-American and Hispanic students are 10 months behind in math 

and 12 months behind in reading compared to white students (Friedman-Krauss et al., 2016). In 

the United States, only 48% of children in poverty enter school demonstrating kindergarten 

readiness compared to 75% of children with higher family incomes (Isaacs et al., 2011). In South 

Carolina, 2022-2023 Kindergarten Readiness Assessment data indicates that only 28% of 
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kindergarten students of poverty demonstrated readiness compared to 51% of students with 

higher family incomes (SC Education Oversight Committee). The 2022-23 school report card 

data indicates that only 24.2% of kindergarten students demonstrated readiness in Hollywood 

School District (HSD) (SCDE). 

School Readiness 

 There is an abundance of research documenting the importance of school readiness and 

its implication for life-long consequences (Jarrett & Coba-Rodriguez, 2017, 2018; Kang et al., 

2017; Malsch et al., 2011). Being ready for school is the cornerstone for future academic and 

adulthood success (Pan et al., 2019). Several studies state that when children do not demonstrate 

school readiness, they experience learning difficulties, which can have economic implications 

(Coba-Rodriquez et al., 2020; C. Fitzpatrick et al., 2020). Transitioning to kindergarten is a 

pivotal period in a young child’s life and is an important developmental milestone (L. Harper, 

2016; Jarrett & Coba-Rodriguez, 2015, 2017; Jose et al., 2022; Kang et al., 2017; Malsch et al., 

2011). When children enter school ready to learn, they perform better academically, which leads 

to positive social, health, and economic outcomes. 

Readiness is defined as the state of being prepared or “ready.” The concept of 

“readiness,” as related to education, is used interchangeably with school readiness and 

kindergarten readiness. There is currently no consensus on a definition for the term school 

readiness (Chorrojprasert, 2020; Pan et al., 2019; Whyte & Coburn, 2022), but it is an essential 

term for early childhood education (Saracho, 2023). The definition of school readiness is 

influenced by an individual’s perception and understanding. Chorrojprasert (2020) defines it as 

the ability of a learner who is ready to acquire knowledge. Pan et al. (2019) state school 

readiness as being able to use cognitive, social, and self-regulation skills needed for future school 
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success. Whyte and Coburn (2022) define readiness as a set of skills or knowledge that needs to 

be acquired before children begin kindergarten. Jose et al. (2020) define school readiness as the 

capabilities of children when they start school. Theory and documented research state school 

readiness as being composed of behavior and cognitive skills (Duncan et al., 2018; Isaacs et al., 

2011), while many governmental policymakers and the general public focus on readiness in 

terms of academic achievement and social skills (Pace et al., 2019; Whyte & Coburn, 2022). 

Though scholars and states have provided a host of definitions for school readiness, all are based 

on an ecological framework, like Bronfenbrenner’s, which situates readiness beliefs within 

contexts or settings (Jarrett & Coba-Rodriguez, 2019). When children are ready for school, they 

have developed an array of skills and knowledge that will allow them to access new learning, 

social, and academic skills needed to be successful in life. 

Parents’ Impact on Readiness 

Being a parent is one of the most rewarding yet challenging jobs an individual can 

possess. The hopes and dreams of their child becoming successful are based on the foundation 

set as early as conception. Besides providing the necessities of life, parents play a significant role 

in their children’s learning and development. Child development theories state the importance of 

parental involvement in promoting children’s learning and parents are considered children’s 

earliest influence regarding educational opportunities (Wood et al., 2021). Piaget, Vygotsky, and 

Bronfenbrenner are several theorists of human and cognitive development. The relationships 

between parents and children during the early years are crucial for promoting development 

(Jeong et al., 2021). Parents are the primary caregivers and first teachers of young children. 

Parents play a critical role in supporting the acquisition of all skills needed to prepare 

children for their first formal school experiences or school readiness. The relationship between a 
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parent and their child plays a vital role in the development of preschool children (Ho et al., 

2022). These relationships determine how involved parents are in supporting school readiness. 

There are numerous studies demonstrating that parental involvement is positively associated with 

the development of readiness skills (Boyle & Benner, 2020; Coba-Rodriguez et al., 2020; Jose et 

al., 2022; Puccionia et al., 2020). Parenting style, expectations, education level, physical and 

mental health, and income of parents all impact the growth and development of children (Souza, 

2020). Epstein’s Model of Parent Involvement (Epstein, 2007), which describes six types of 

parental involvement, has several elements that support the critical role of the parents and family 

in child development and kindergarten readiness. Van Voorhis et al. (2013) analysis of nearly 95 

studies proved a correlation between parents’ involvement in engaging math and literacy and 

early learning and social-emotional development. The environment provided supports academic 

and socio-emotional development and is directly related to parental involvement (Wood et al., 

2021). Parents are more likely to read to and with children in homes where children have access 

to books (Wood et al., 2021), which provides an opportunity for children to practice verbal and 

conceptual skills (Hackworth et al., 2017). Parental involvement is highly associated with the 

social-emotional development of children, an important domain of readiness. 

Because parents play such a vital role in preparing children for their first school 

experience, it is important to know how they perceive school readiness. The way parents 

perceive readiness determines the amount and the way they support the development of the skills 

needed. It is also important to note that parents’ perceptions of school readiness vary across 

demographics (Boyle & Benner, 2020). There is also a growing amount of research 

substantiating educational inequalities based on parental practices and the home environment, 

but limited studies on parents’ beliefs and their role in early childhood development have been 
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conducted (O’Donnell, 2018). Having this knowledge can help early childhood practitioners 

guide parents in preparing their children. For this research, I examine the perceptions of school 

readiness of low-income parents. 

Closing the Achievement Gap 

Closing the achievement gap is one of the primary reasons there is such an emphasis on 

school readiness. An “achievement gap” is the difference in standardized test scores between 

students from different racial and ethnic groups (Coleman et al., 1966; Hernandez, 2022; Shukla 

et al., 2022). It also refers to disparities in educational attainment and academic performance 

between various groups of students. Economic disparities and opportunity gaps exist before 

children begin school, resulting in later achievement gaps. Achievement gaps are the results of 

these disparities. 

Assessments of Kindergarten Readiness 

There are various protocols available to measure and assess readiness. HSD utilizes the 

Kindergarten Readiness Assessment (KRA), Fountas and Pinnell Benchmark Assessment 

(Fountas & Pinnell, 2010), and iReady Diagnostic Assessment (Curriculum Associates, 2015) to 

determine the level of readiness of kindergarten students. The Kindergarten Readiness 

Assessment (KRA) is a comprehensive tool designed to measure the readiness of incoming 

kindergarten students across the domains of social foundations, language and literacy, math, 

physical well-being, and motor development and is administered within the first 45 days of the 

school year (Ready for Kindergarten, n.d.). It is given and scored by the student’s kindergarten 

teacher and involves multiple-choice and task-oriented questions along with observations 

(SCDOE). The Fountas & Pinnell Benchmark Assessment (F&P) is administered by teachers to 

determine a student’s independent and instructional reading level and is given at least three times 
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a year (Fountas & Pinnell, 2010). It is also used for progress monitoring purposes and as a data 

source for guided reading instruction. The i-Ready Diagnostic Assessment is a web-based 

assessment that identifies students’ needs and provides a picture of students’ ability levels and 

the skills they need to accelerate growth (Curriculum Associates, 2015). Reading and math 

assessments are given in the fall, winter, and spring to determine students’ performance levels. 

The F&P and i-Ready assessments measure academic skills, while KRA assesses all domains of 

readiness. 

Theoretical Framework 

 The anti-deficit achievement framework (S. R. Harper, 2010, 2012) will serve as the 

guiding theoretical framework informing this study. This model will help the researcher 

understand what positive attributes of parental involvement impact children of poverty being 

ready for kindergarten and how they overcome barriers. Dr. Shaun Harper (2012) used the anti-

deficit model to invert questions that are typically asked about disadvantages, 

underrepresentation, and Black male student attrition. S. R. Harper (2012) adapted the National 

Black Male College Achievement Study as the basis for the anti-deficit achievement framework. 

Utilizing this framework allows the researcher to highlight assets instead of deficits. A deficit 

mindset would ask, “Why are children of poverty not demonstrating kindergarten readiness?” An 

anti-deficit mindset would ask, “How do parents of children in poverty successfully prepare 

children to demonstrate kindergarten readiness?” Goings (2016) conducted a study using the 

ADAF to investigate the experiences of four Black male undergraduates attending a historically 

Black university to present a counternarrative of deficit-based research on Black male collegiate 

students. Hernandez et al. (2022) also used the ADAF to examine how students experiencing 

adversities are resilient and remain in college to graduate despite challenges. Many similar 
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studies utilizing anti-deficit or strength-based approaches help scholars gain a better 

understanding of resilience. The resiliency theory is a strength-based approach to understanding 

the development of children and how they mature into healthy adults despite incurring adversity 

(Zimmerman, 2013). Like the anti-deficit achievement model, the resiliency theory can guide 

researchers in studying assets and resources as a strength-based paradigm (Zimmerman, 2013). 

The family resiliency model also takes an anti-deficit approach in identifying assets of families 

who overcome challenges. This model views the family functioning within systems while 

overcoming highly stressful challenges that impact the unit as a whole (Walsh, 2016). This 

research was conducted in a high-poverty school district with low student achievement, where 

families face various adversities. It is important to explore the assets of those students who have 

demonstrated readiness in HSD. 

Because parents play such a vital role in preparing children for their first formal school 

experiences, it is important to understand how school readiness is perceived. It is also important 

to note that parents’ perception of school readiness varies across demographics (O’Donnell, 

2018). To better understand how low-income children enter kindergarten ready to learn, an anti-

deficit approach utilizing the anti-deficit academic achievement framework (S. R. Harper, 2012) 

will be used to gain knowledge of the parental practices and home environmental factors that 

positively influence readiness. Knowing how low-income parents successfully prepare their 

children to be ready for kindergarten and what assets they rely on will be beneficial to school 

administrators, early childhood teachers, and parent liaisons to help close achievement gaps. The 

Kindergarten Readiness Assessment, Fountas and Pinnell Benchmark Reading Assessment, and 

iReady are all used to identify students’ strengths as well as provide information to guide 
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instruction to support growth. The ADAF conceptual model will help answer the research 

questions in the study. 

Description of Terms 

 A description of key terms is being provided to add clarity to the presentation of this 

study (Creswell & Guetterman, 2019). Though many readers will understand most of the 

terminology used in the study, it is important that an explanation of some terms and acronyms 

used in early childhood and those specific to education in the state of South Carolina is given. 

The following terms are presented to ensure clarity. 

Anti-deficit—An anti-deficit or asset-based approach focuses on strengths. Deficit 

perspectives are typically characterized by minorities or economically disadvantaged individuals, 

while an anti-deficit model is strength-based (Coba-Rodriguez et al., 2020). There is a focus on 

what individuals have instead of what they need (Meijia et al., 2018). 

 At-risk—The term at risk has various definitions and several descriptive characteristics. 

One may be considered at risk when they are faced with difficult circumstances such as being 

homeless, mentally, physically, or learning disabled, sexually abused, orphaned, or living in 

poverty (Shumba et al., 2019). Children may also be considered at risk when their safety, mental 

and physical health, and security are compromised (Shumba et al., 2019). 

Child Development—This is the period from prenatal development to eight years of age 

(Lannen & Ziswiler, 2014; Likhar et al., 2022). During this period, thinking, linguistic, 

cognitive, social-emotional, and regulatory skills are developed (Bakken et al., 2017). For this 

study, child development focused on the period from birth to five. 

 Deficit—A deficit way of thinking is when there is an assumption that students who are 

disadvantaged or marginalized perform poorly due to their environments or circumstances 
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(Patton-Davis & Museus, 2019). For this study, a deficit is a focus on what an individual lacks 

instead of what they have. 

Early childhood education—Early childhood education lays the foundation for children’s 

learning. It is the period in Child development where children are formally and informally taught 

(Childhood Education, 2024). The goal of early childhood education is to prepare children for 

formal schooling. For this study, early childhood education will be defined as the period from 3-

5 years old and public or private pre-kindergarten and Head Start programs. 

 Kindergarten readiness assessments—These assessments are used to determine where 

students are performing developmentally and what skills and knowledge they possess in 

preparation for or entrance into kindergarten (Jensen et al., 2021; Whyte & Coburn, 2022). They 

assess skills in multiple domains, and many states utilize these measures for accountability and 

program evaluation purposes (Jensen et al., 2021; Regenstein et al., 2017). Thirty-seven states 

currently require a readiness assessment upon children entering kindergarten (Maryland State 

Department of Education, 2023). 

Kindergarten Readiness Assessment (KRA)—This is a comprehensive tool designed to 

measure the readiness of incoming kindergarten students across the domains of social 

foundations, language and literacy, math, and physical well-being and motor development 

(SCDE). Students are rated as either demonstrating, approaching, or emerging readiness in each 

domain, as well as their overall score. 

Low income—Low income is when a family falls below the 200% federal poverty 

threshold (see Table 2). Poverty guidelines are used to determine eligibility for specific federal 

and state programs such as Head Start, South Carolina Child Early Reading Development and 

Education Program (CERDEP), health insurance programs (i.e., Medicaid), or supplemental 



13 

nutrition program (U.S. Department of Health and Human Services, 2023). For this study, 

poverty and low income will be defined as outlined by the South Carolina Department of 

Education. If a student is homeless or migrant during the current school year, has been enrolled 

in Medicaid, Supplemental Nutrition Assistance Program (SNAP), or Temporary Assistance for 

Needy Families (T.A.N.F.) at any time within a 3-year period, or has been in foster care within a 

3-year period they are considered living in poverty or low-income (SCDE). 

Table 2 

2023 Federal Poverty Guidelines 

 
Family 

Size 

Gross Yearly Income 

25% 50% 75% 100% 125% 135% 150% 175% 185% 200% 

1 $3,645 $7,290 $10,935 $14,580 $18,225 $19,683 $21,870 $25,521 $26,973 $29,160 

2 $4,930 $9,860 $14,790 $19,720 $24,650 $26,622 $29,580 $34,510 $36,482 $39,440 

3 $6,215 $12,430 $18,645 $24,860 $31,075 $33,561 $37,290 $43,505 $45,991 $49,720 

4 $7,500 $15,000 $22,500 $30,000 $37,500 $40,500 $45,000 $52,500 $55,500 $60,000 

5 $8,785 $17,570 $26,355 $35,140 $43,925 $47,439 $52,710 $61,495 $65,009 $70,280 

6 $10,070 $20,140 $30,210 $40,280 $50,350 $54,378 $60,420 $70,490 $74,518 $80,560 

7 $11,355 $22,710 $45,420 $45,420 $56,775 $61,317 $68,130 $79,485 $84,027 $90,840 

8 $12,640 $25,280 $37,920 $50,566 $63,200 $68,256 $75,840 $88,480 $93,536 $101,120 
 
Note. Source: US Department of Health and Human Services) 
 
 Parental involvement—Parental involvement is the behaviors exhibited by parents aimed 

at Promoting and enhancing children’s development and educational outcomes (Boyle & Benner, 

2020). Parental involvement is one of the most influential factors contributing to student 

achievement (Wood et al., 2020). Parental involvement can be compensatory, which occurs as a 

result of children performing poorly, or enrichment can occur when parents believe their children 

have a good grasp or mastered skills (Boyle & Benner, 2020). 



14 

Poverty—Poverty and low income are used interchangeably to describe parents and 

children in this research study. Poverty is a state or condition in which an individual lacks the 

financial resources to maintain a standard of living (Poverty, 2023). An individual lives in 

poverty when income is not able to cover basic necessities (Gibson-Davis et al., 2022). Poverty 

is a global issue, and 20% of children in the United States live in households that make less than 

60% of the national average (McCarty, 2016; Schmidt et al., 2021). A family living in poverty 

has an income falling below the 100% federal poverty threshold. 

Readiness—Readiness means being prepared with the necessary skills to learn, and it is 

an essential term for early childhood education (Saracho, 2023). Pan et al. (2019) state school 

readiness as a student being able to use cognitive, social, and self-regulation skills needed for 

future school success. For the purposes of this study, those parents of students who had an 

overall score that met the criteria for demonstrating readiness on the KRA were recruited and 

served as participants. 

Readiness domains—The National Education Goals Panel (1991) and the U.S. 

Department of Education identify five key areas as domains of readiness: health and physical 

development, emotional well-being and social competence, approaches to learning, language and 

communication skills, and cognition and general knowledge (Belfield & Garcia, 2014; Pan et al., 

2019; Williams & Lerner, 2019). 

Socio-economic disparities—Economic disparities and opportunity gaps among children 

of various races, ethnicities, and geographical locations also exist before children begin school. 

Children from disadvantaged backgrounds are significantly behind their peers in learning 

language and socio-emotional skills needed for academic success (Hackworth et al., 2017; 

Nicholson et al., 2012). 
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Significance of the Study 

 The significance of this study is to inform and bring awareness to educators on low-

income parents’ perception of kindergarten readiness. There are both short-term and life-long 

consequences when students are not ready for kindergarten. Students of poverty who are not 

ready for kindergarten contend with higher dropout, teen pregnancies, and incarceration rates as 

compared to their counterparts (Bettencourt et al., 2018; Eden, 2021). Students who are not ready 

for kindergarten are more likely to be retained in elementary school (Bettencourt et al., 2018) 

and are likely to struggle throughout their academic careers (C. Fitzpatrick et al., 2020). Because 

kindergarten readiness includes social and emotional competence, students who are not ready 

will have higher suspension and exposition rates (Bettencourt et al., 2018). Preschoolers are 

suspended three times more than students in grades K-12 and statistics show how early 

childhood programs are entry points to the pipeline to prison (Adumu & Hogan, 2015). 

It is important to know how low-income parents of poverty in Hollywood School District 

successfully prepared their children to demonstrate readiness when entering kindergarten since 

historical data indicate low student achievement in grades K-12. Understanding parent behaviors 

and practices along with the home environmental factors will help school and district officials 

and other agencies, such as First Steps and Head Start, develop programs and services to support 

parents of children ages birth to three and ultimately close the achievement gap. 

This research study used an anti-deficit achievement framework contrary to a deficit 

model that is typically used with children of poverty and other minority or marginalized groups. 

Research from this study will support the current literature on the anti-deficit achievement 

framework that has been applied to African-American college male students. High levels of 

poverty continue to correlate with low readiness scores, and more children must come to school 
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ready to learn if student achievement is going to improve. This is important since research shows 

this population of students contend with lower academic achievement and readiness scores than 

children of families with higher incomes. 

There is little research showing how minority families, such as low-income, African 

American, or Hispanic, positively support the readiness skills of kindergarten children (Jarrett & 

Coba-Rodriguez, 2017). Numerous studies prove the benefits of parent involvement in school 

readiness, but little is known about the factors that compel parents to engage in these practices 

(Boyle & Benner, 2020). Many studies identify the barriers to parental involvement, and its 

implications are quantitative. They provide demographic, empirical data showing how and why 

these families are considered at risk for not successfully preparing children for kindergarten 

(Coba-Rodriguez et al., 2020). Also, most of these studies are based on measures that are 

culturally biased or norm-referenced to middle-class Caucasian families. The aim of this 

qualitative study was to provide insight into the perceptions, beliefs, and practices of low-income 

parents on school readiness. 

Assumptions and Limitations 

The study assumes all participants will respond to questions in the interview as honestly 

as possible. The participants will fully understand all the questions asked. Participants will 

participate in the research study of free will without any alternative motives. Because this study 

is concentrated within a specific area, it does not constitute how other school districts are 

performing. 

Although this phenomenological study served to examine the perceptions of parents of 

poverty about kindergarten readiness and the practices and environment to provide support to 

young children in the Hollywood School District, limitations to this research existed. As is 
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common with other qualitative studies, utilizing a small purposeful sample will limit the ability 

for findings to be generalized to an entire population. Time constraints and the scope of this 

research only allowed the researcher to examine the lived experiences of participants in a rural 

school district. Interviews and data collection will be completed in a short period. A study with a 

larger scope involving more participants from a variety of communities could produce more 

comprehensive findings (Creswell & Guetterman, 2019). 

Conclusion 

Because school readiness is so important, the National Center for Education and Statistics 

(NCES) conducted the Early Childhood Longitudinal Study-Kindergarten (ECLS-K) to examine 

early educational experiences and their impacts on school readiness (Williams & Lerner, 2019). 

The ECLS-K continues to be highly documented and utilized in multiple subsequent studies 

(Boyle & Brenner, 2020; Coba-Rodriguez et al., 2020; Jarrett & Coba-Rodriguez, 2018; Pan et 

al., 2019). There is a significant body of literature stating school readiness is a strong predictor of 

academic success (Duncan et al., 2007; Duncan et al., 2018; Duncan et al., 2010; Pan et al., 

2020). Students who are ready for kindergarten are more likely to have healthier lifestyles and 

positive social outcomes (C. Fitzpatrick et al., 2020). Students who demonstrate school readiness 

by kindergarten are more likely to be successful in elementary school, graduate from high 

school, and earn more money as adults. Students need the foundational skills to be fluent readers, 

prolific writers, critical thinkers, and problem solvers as they matriculate through school and 

enter adulthood. This research is supported by the literature review in Chapter 2 and the 

methodology in Chapter 3. 
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CHAPTER 2: INTRODUCTION 

It is important to understand how the brain develops and how the roles of parents, the 

environment, and poverty play in the early years of the health and development of children 

(Centers for Disease Control and Prevention [CDC], 2023). Parents’ knowledge and practices are 

key to children developing appropriate skills to be ready for kindergarten. School readiness has 

been associated with academic success; therefore, educational attainment contributes to better 

physical health, social well-being, and productivity as an adult (C. Fitzpatrick et al., 2020). This 

chapter will discuss how poverty, parental influences, and behaviors impact child development 

and school readiness. It includes a literature review on school readiness and its dimensions, along 

with an overview of school readiness assessments. Several asset-based approaches are discussed 

with an emphasis on the anti-deficit achievement framework (S. R. Harper, 2010, 2012). Tools 

used for data collection and analysis of this qualitative study were discussed. 

Child Development 

The period from prenatal development to eight years of age is considered early childhood 

and is important for cognitive, social-emotional, and physical development (Lannen & Ziswiler, 

2014; Likhar et al., 2022). Children between the ages of birth to five are in a critical period for 

developing thinking, linguistic, cognitive, social-emotional, and regulatory skills (Bakken et al. 

2017) and are all interdependent areas that occur during child development years (Meriem et al., 

2020). Parent interaction, the environment, and physical health and well-being are crucial to the 

development of all these areas. Child and human development theories state the importance of 

parental involvement in promoting children’s learning and parents are considered children’s 

earliest influence regarding educational opportunities (Wood et al., 2021). 
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Child Development Theory 

Piaget 

Piaget’s theory of cognitive development suggests that intelligence changes when 

children progress through stages as their innate abilities and the environment interact with each 

other (Piaget, 1951). The four stages are sensorimotor, which entails object permanence and 

delayed imitation; preoperational, which involves the development of language skills; concrete 

operational; and formal operational, which is the stage of reasoning (Meriem et al., 2020). These 

stages serve as a continuum for cognitive development. Thought processes develop as the child 

ages (Senosi, 2014). Playing games like peekaboo can help children maturate through the object 

permanence stage. Parents can support the sensorimotor stage by providing opportunities for 

sensory exploration. Play is the primary means of learning, and parents can support the 

preoperational stage by encouraging pretend and symbolic play. Asking children open-ended 

questions can support development in the concrete operational stage, and the formal operational 

stage continues throughout adolescence (Saracho, 2023). 

Vygotsky 

Vygotsky (1978) believed learning is a social activity where learners create new 

knowledge through experiences. He believed children do not develop in isolation but within 

social matrices or systems of social relationships influenced by social organizations 

(Nicolopoulou, 1993; Saracho, 2023). Vygotsky put an emphasis on the role of social interaction 

for cognitive development and his belief that community is imperative for “making meaning” 

(Saracho, 2023). He defined the zone of proximal development (ZPD) as a period where children 

can function cognitively but need social interaction to progress to the next level. Vygotsky 

believed children construct knowledge through these social interactions. Unlike Piaget, Vygotsky 
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did not believe development occurred in stages but believed language played a major role in 

influencing thoughts. Piaget’s theory focused heavily on objects and the environment, while 

Vygotsky’s relied on people. 

Bronfenbrenner 

Bronfenbrenner’s (1979) Ecological Systems Theory believed people and the 

environment influenced each other in a continuous system of interactions. It provided an 

explanation of how microsystems, mesosystems, ecosystems, macrosystems, and chronosystems 

made connections to each other (Hampden-Thompson & Galindo, 2017). This theory views 

human development as a system of relationships impacted by multiple factors in the 

environment, beginning with family, peers, and school and then expanding to values, beliefs, and 

time (Bronfenbrenner, 1979). The microsystem is the system that is most influential on the 

developing child because this is where interactions are shaped by the family and the 

environment. Like Piaget’s, Bronfenbrenner’s theory focused on objects and the environment, 

and like Vygotsky’s it too focused on people. All three of these theorists are highly regarded by 

early childhood practitioners as experts in child development. 

Brain Development 

Most brain development takes place within the first year of life, and by age three, 90% of 

a child’s brain has developed (Meriem et al., 2020). Neuroscience and behavioral research on 

early brain development explained how this period lays the foundation for future success and 

sustainability in life (Lannen & Ziswiler, 2014). Brain development is a prolonged process, with 

substantial changes occurring during the preschool years and continuing into early adulthood 

(Mungas et al., 2013; Neumann et al., 2021). Human and animal studies highlight the critical 

importance of early experiences in shaping brain activity for future cognition, social and 
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emotional skills, and physical and mental health (Duncan & Magnuson, 2013). Basic physical 

needs are key to brain growth and development. 

Cognitive Development 

Cognition involves children using reasoning, memory, thinking, and problem-solving 

skills to make sense of their world. It involves being able to figure things out. Cognitive 

development is the emergence and growth within the domains of language, memory, and 

executive function (Carson et al., 2015). Early years have been noted as an important 

developmental period for executive function which helps children to stay focused, pay attention, 

follow directions, and exercise self-control (Metaferia et al., 2021). Cognitive skills provide the 

foundation for literacy and numeracy knowledge. Brain development and environmental 

influences cause cognitive function to change quickly during early childhood years (Neumann et 

al., 2021). Language and cognitive development have a very strong relationship 

because language skills lay the foundation for cognitive and other social tasks (Goldin-Meadow 

et al., 2014). 

Language Development 

Language is the ability to communicate with others via oral, written, gestures, or facial 

expressions; however, spoken language is the most widely used. Language is divided into two 

categories: expressive and receptive. Expressive language is how language is communicated or 

produced, and receptive language is how language is understood. Expressive language is often 

confused with spoken language because speech is the form of expressive language used most 

often. The early stages of life are crucial in developing language skills, and they serve as 

predictors of later language delays (Bruce et al., 2022; Neumann et al., 2021). Early language 

development exists within three stages: prelinguistic, emerging language, and developing 
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language stage. The prelinguistic stage can exist between 0 and 12 months and is marked by 

nonlinguistic sounds such as crying, cooing, or babbling. The emerging language stage occurs 

around 18 to 24 months when children begin using simple words. Age 2 is considered a critical 

age for language development, and most children begin to use between 75 and 225 words 

(Neumann et al., 2021). The developing language stage occurs between 24 to 36 months, and a 

child’s expressive language skills are rapidly developing. Positive parental interactions resulted 

in higher achievement and better memory, while negative interactions resulted in children using 

shorter sentences and fewer words (Perkins et al., 2013). 

Social-Emotional Development 

Social and emotional development is the ability of young children to develop 

relationships with peers and adults, appropriately express and manage emotions, have empathy 

for others, and exhibit self-control (Senosi, 2014). The acknowledgment of the importance of 

social and emotional competencies is increasingly recognized as needed for future success in 

schools and throughout adulthood (Darling-Churchill & Lippman, 2016). There is supporting 

evidence relating the importance of family involvement to social-emotional learning (Wood et 

al., 2021). 

Physical Development 

Physical activity is essential to child development and affects several areas of a child’s 

life. Physical development is the increase in height and body mass, and the continuous increase 

in height and weight corresponds to muscle mass, resulting in increased strength (Senosi, 2014). 

Proper physical development needs to occur so that young children can establish control of gross 

and fine motor skills. Control of gross motor skills allows children to jump, hop, run, kick, and 

skip. Parents can support the development of gross motor skills by providing opportunities for 
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outdoor play, jumping rope, riding a bicycle, and playing on playground equipment. It is 

important for students to master many gross motor movements before they can perform fine 

motor movements. By age 5, children begin to gain control over fine-motor muscles allowing 

them to grasp, catch objects, button and unbutton clothes, use writing utensils, and cut with 

scissors (Zeng et al., 2017). It is imperative that parents provide appropriate opportunities to help 

students accomplish these skills. The acquisition of motor skills relies on the maturation of the 

brain, cognitive capabilities, and experiences (Meriem et al., 2020). The promotion of physical 

activity in early childhood helps develop motor skills, and advances in neuroscience have shown 

connections between physical activity and cognitive development (Zeng et al. 2017). 

Poverty and Impacts on Child Development 

Many studies prove children exposed to early childhood poverty are at risk of 

developmental delays. Multiple studies show a link between early exposure to poverty and brain 

structure development (Luby et al., 2022; Schmidt et al., 2021). One study found children in 

poverty had reduced grey matter volume in regions of the brain associated with school readiness 

and achievement from 3 to 9% below developmental norms (Blair & Raver, 2016). Children 

receiving inappropriate amounts of sleep or rest are characteristics of poverty that can likely 

impact brain development and self-regulation due to plasticity (Luby et al., 2022). High levels of 

stress because of poverty during early childhood have been linked to changes in brain 

development related to emotion regulation (Francis et al., 2018). Deplorable housing conditions 

such as unclean water, undetected mold and mildew, infestations of pests, and exposure to 

environmental toxins, which are all conditions of poverty, can affect the brain’s physical 

development. 
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Waldfogel and Washbrook (2011) cited lower-quality parenting style as a factor in the 

cognitive and language achievement gap between children of poverty and those higher income 

families. Parents are instrumental in providing experiences and environments that promote 

cognitive and language development. Children with poor language skills are at risk for poor 

academic performance and low school readiness (NICHD Early Child Care Research Network, 

2005; Yang et al., 2021). 

Perkins et al. (2013) used the family stress and family engagement models to show the 

link between poverty and developmental language delays. The family stress model showed how 

stress increased cortisol levels in children, which affected the structures and functions of parts of 

the brain that support language acquisition. It is well documented how children of poverty are 

faced with both physical and psychosocial circumstances that increase stress. The family 

engagement model showed how positive or negative parental interactions affect language skills. 

Parents living in poverty are more likely to have an authoritative versus nurturing approach 

(Beasley et al., 2022; Wray, 2015), resulting in less talking and asking questions to children, 

which are key in developing language skills (Kalil, 2017). 

Because family involvement and family dynamics are crucial to developing social-

emotional skills, children in poverty typically struggle in this area. One in five children in 

poverty is at risk for developing social-emotional difficulties, and they are five times more likely 

to have challenging behaviors compared to those of peers (Ho et al., 2022; Li & Zhang, 2020). 

Challenges in parent-child relationships also increase the chances of incurring behavioral and 

psychological problems (Ho et al., 2022). Children of poverty are presented with unhealthy 

conditions and stresses such as poor housing, poor rest or sleep habits, poor nutrition, and lack of 

access to healthcare that puts their health and physical development at risk. 
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Parental Influences of Children of Poverty 

From conception, parents play a significant role in their children’s learning and 

development. The relationships between parents and children between the ages of birth to four 

play an integral role in development (Jeong et al., 2021), and there is a significant body of 

literature and developmental theories supporting the importance of parental involvement (Wood 

et al., 2021). It is also important for parents to support the skills necessary to prepare children for 

their first formal school experiences. Parenting style, expectations, education level, physical and 

mental health, and income impact the growth and development of young children (Souza, 2020). 

This section of the literature review will discuss how parents living in poverty impact child 

development and kindergarten readiness. 

Parenting Style 

Responsive parenting and support are needed for development during the early years 

(Jeong et al., 2021). Bornstein et al. (2008) define responsive parenting as “The prompt, 

contingent, and appropriate reactions parents display to their children in the context of everyday 

exchanges” (p. 867). This is when parents respond appropriately and consistently to their 

children’s emotional and physical needs. Responsive parents are nurturing and provide support 

and reassurance to children while balancing appropriate discipline. There is a significant body of 

research supporting the contributions of responsive parenting to several developmental domains. 

Positive parent-child relationships lead to preschool children developing language skills more 

rapidly because of prompt responses (Bornstein et al., 2020; Lee et al., 2023), better problem-

solving abilities, and school readiness skills (Dewar, 2016; Landry et al., 2006). Verbal and 

physical behaviors such as saying “I love you,” kissing, hugging, and sharing promote positive 

social behaviors of young children when modeled by parents (Lee et al., 2023). Recent studies 
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show responsive or positive parenting can help families build resilience and mitigate the 

consequences of poverty on child development (Cates et al., 2016; Wray, 2015). Several meta-

analyses found responsive parenting is beneficial for children in poverty (Lee et al., 2023; 

Madigan et al., 2019). Another study found that despite socio-economic status, children who 

received responsive parenting were least likely to suffer from chronic illnesses and the impacts 

of toxic stress (Dewar, 2016). The stresses of poverty can cause parents to be disengaged and 

inattentive to the needs of their children, which leads to a more authoritarian or punitive 

approach, including the use of corporal punishment (Beasley et al., 2022; Ho et al., 2022; Wray, 

2015). Parents of poverty also talk less to their children, ask fewer questions, and are not as 

emotionally involved when compared to counterparts with higher incomes (Kalil, 2017). When 

the parent-child relationship is strained, preschool children are more likely to have cognitive 

deficiencies and five times more likely to have behavioral and psychological problems than peers 

of higher socio-economic status (Ho et al., 2022). The impacts of poverty can have a major 

impact on parenting style, which can support or hinder school readiness skills. 

Parent Expectations 

There is a direct correlation between academic achievement and parents’ expectations. In 

Souza’s (2020) analysis of literature and data, she found that parents with higher educational 

attainment had higher expectations for their children, suggesting parents’ educational level as an 

indicator of children’s future academic achievement. The National Center for Children in 

Poverty (2019) reported only 36% of parents of children in poverty have earned a high school 

diploma, and a lower percentage have earned a college degree. Despite the abundance of data 

that suggests parents’ educational level predicts future academic outcomes, some studies show 
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that students can achieve academically despite socioeconomic status and based on parents’ 

expectations (Tabak, 2021).   

Parent Education Level 

A parent’s educational level is a strong predictor of children’s academic achievement 

(Souza, 2020). Low educational attainment often results in parents working long hours for low 

wages, impacting the relationship and the amount of time spent with young children (Ho et al., 

2022). Parents with low educational levels may have limited background knowledge to create 

opportunities or an environment to support early literacy skills (Wood et al., 2021). Despite the 

amount of literature supporting parent’s educational level as a predictor of children’s readiness 

success in specific domains, there is a limited amount of research available for all domains 

(Isaacs et al., 2011). 

Early Childhood Education 

There is a substantial amount of evidence available supporting the benefits of universal 

pre-kindergarten (PK) programs. Improved cognitive development, socio-emotional 

development, executive functioning, and academic achievement in children are the result of 

universal pre-kindergarten programs globally (Cascio & Schanzenbach, 2013; Chor et al., 2016; 

Dumas & Lefranc, 2012; M. Fitzpatrick, 2008; Gormley et al., 2005; Havnes & Mogstad, 2015; 

Weiland & Yoshikawa, 2013). The National Institute for Early Education Research (NIEER) 

found high-quality preschool programs increase school readiness, lower retention rates, and 

lower the number of students placed in special education programs (NICHD, 2002). 

Head Start is a well-known and utilized PK program that supports 3- and 5-year-old 

students. Head Start was conceived during President LB Johnson’s “War on Poverty” campaign 

after a recommendation from early childhood experts (Danley, 2020) and is considered the 
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United States leading federally funded early childhood program (Barnett, 1995; Lombardi et al., 

2016; Morris et al., 2018), and since 1965 has attempted to decrease the readiness and 

achievement gaps between low-income preschool children and more affluent peers (Morris et al., 

2018). There is presently a Head Start Program in every county in South Carolina. 

South Carolina was one of the first states to implement both full-day 5K and half-day 

child development or pre-kindergarten programs. The South Carolina Education Improvement 

Act of 1984 sought to improve the school readiness of at-risk four-year-old students by offering 

a half-day program. As the result of a lawsuit in 2006, the South Carolina General Assembly 

created the Child Development Education Pilot Program (CDEPP), which offered full-day 

prekindergarten in 37 public school districts (Griggs, 2016). In 2014, the South Carolina General 

Assembly enacted the Read to Succeed Act that changed CDEPP to the Child Early Reading and 

Development Education Program (CERDEP), which expanded pre-kindergarten to school 

districts with poverty indexes of 90% or higher (SCDOE). CERDEP is also available to privately 

owned childcare centers and Head Start. 

High-quality PK programs implement developmentally appropriate learning standards 

and curriculum, utilize assessments that assess the academic, social-emotional, and physical 

needs of children to guide instruction and measure program effectiveness, employ staff that are 

knowledgeable of child development, and provide opportunities for family engagement 

(Wechsler et al., 2016). 

All CERDEP and Head Start programs implement developmentally appropriate learning 

standards and curricula that support all developmental domains. They all utilize the SC Early 

Learning Standards, and all CERDEP and Head Start Programs are mandated to implement an 

approved research-based curriculum that supports guided learning opportunities supported by 

https://journals.sagepub.com/doi/full/10.1177/2332858418769287#bibr2-2332858418769287
https://journals.sagepub.com/doi/full/10.1177/2332858418769287#bibr45-2332858418769287
https://journals.sagepub.com/doi/full/10.1177/2332858418769287#bibr45-2332858418769287


29 

language-rich, hands-on learning experiences with fluidity to support the needs of all students 

(NAEYC, 2003). A portfolio of students’ work samples and both summative and formative 

assessments are kept to monitor growth and determine needs. Head Start, public school, and 

private 4K programs in South Carolina are all considered high-quality PK programs that have 

oversight and accountability measures in place. Thirty-seven percent of students in poverty who 

attended a CERDEP scored demonstrated readiness on the KRA compared to 27% of students in 

poverty who did not attend (SC EOC Report Finds State-Funded, Full-Day 4K Improves 

Kindergarten Readiness, Education Oversight Committee, n.d.). South Carolina’s state-

supported PK programs are beneficial in supporting kindergarten readiness, particularly for 

students in poverty. 

Children of Poverty and Early Childhood Education 

Children born into poverty face many challenges before their first school experiences. 

Their odds of not being ready for kindergarten are significantly higher than those not born into 

poverty (Roos et al., 2019). Research shows prekindergarten programs can combat these issues 

and place children of poverty on a successful academic trajectory (Crosnoe et al., 2016; Duncan 

& Magnuson, 2013). Unfortunately, data from the National Institute for Early Education 

Research (NIEER) indicate only 29% of eligible 4-year-old children and 4% of eligible 3-year-

old children attended state-supported universal (UPK) programs in the United States before 2020 

(White et al., 2015). Along with school readiness, there is a significant body of literature 

supporting the benefits of children of poverty attending preschool programs (Crosnoe et al., 

2016; Duncan & Magnuson, 2013). Evidence supports that high-quality universal 

prekindergarten programs have a positive impact on the matriculation of students with low SES 
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in later grades (Bowman et al., 2001; García & Jensen, 2007; Gormley et al., 2005; Heckman & 

Masterov, 2007; Reynolds, 2003). 

The Perry Project, the oldest, most cited early childhood study utilizing random 

assignment, serves as a staple for policymakers advocating universal early childhood programs 

(Heckman et al., 2010). This 5-year longitudinal study involved 58 three- and four-year-old 

African American children in Ypsilanti, Michigan (Derman-Sparks, 2016) randomly assigned to 

a treatment group while attending a high-quality preschool program (Gunn, 2019). This project 

was initiated to seek the impacts of early childhood education on children living in poverty 

(Derman-Sparks, 2016). Proponents of UPK used this study as an economic case to expand early 

education programs for disadvantaged students (Heckman et al., 2010). Barack Obama cited 

findings from Heckman’s economic analysis of the Perry Project in his State of the Union 

Address to support the push for high-quality preschool for all children (Armor, 2015). 

The Abecedarian Program was a well-designed randomized study involving 111 low-

income children conducted at the University of North Carolina in Chapel Hill during the early 

1970s (Armor, 2015). Participants in this study were infants who were at risk of developmental 

delays or potential academic failures assigned to a research-based educational childcare program 

or to a control group (Campbell et al., 2012; Ramey et al., 1976). Because of its success, the 

Abecedarian Approach is recognized worldwide as an intervention program yielding positive 

long-term outcomes for low-income children (Koshyk et al., 2021). Results from this project also 

claimed an investment return of 7.3-to-1 (Sparling & Meunier, 2019). Even with the success of 

these two studies, generalizing results for modern-day comparisons is debatable. 

Increased preschool enrollment of children in poverty has also been noted as a cost-

effective strategy for reducing the socioeconomic gap (Crosnoe et al., 2016; Heckman et al., 
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2013). Results from the Perry Preschool Project, an exemplar of UPKs, showed children of 

poverty were less likely to be suspended from school, less likely to engage in substance abuse, or 

arrested but were more likely to be gainfully employed after attending preschool (Eden, 2021; 

Heckman et al., 2013). Long-term outcomes of early childhood programs that targeted low-

income families had the strongest evidence of support for prekindergarten programs (Barnett, 

1995; Blanden et al., 2016; Heckman et al., 2010; Karoly et al., 2006). 

A reduction in the readiness gap by income and race has occurred in recent years due to 

the expansion of UPK (Bassok & Latham, 2017; Kuhfeld et al., 2020; Reardon & Portilla, 2016; 

Temple et al., 2022). Evidence also suggests high-quality universal prekindergarten programs are 

beneficial because Hispanic students of all socioeconomic backgrounds have improved cognitive 

skills, school readiness increases, and there is a decrease in the achievement gap among ethnic 

groups (García & Jensen, 2007). Data from the National Institute for Early Education Research 

(NIEER) provides evidence of universal pre-kindergarten closing the achievement gap for 

African American students before entering kindergarten (Awner et al., 2019). 

The History of Kindergarten 

 Kindergarten is considered the first formal school experience for students in many states. 

The origination of kindergarten in the United States dates to the 1800s after educational theorist 

Fredrick Froebel founded the first kindergarten in the world in Germany in 1837 (Eschner, 

2017). German refugees, who were students of Froebel, started the first kindergarten in 

Wisconsin in their home (Eschner, 2017). As a result of the Industrial Revolution, mothers were 

forced to work outside of the home and needed a place for their young children to stay during the 

day. Elizabeth Peabody, who also studied Froebel’s philosophy in Germany, began the first 

English-speaking kindergarten in Boston in 1860 and is well-known for advocating for the 

http://nieer.org/research-report/much-can-high-quality-universal-pre-k-reduce-achievement-gaps
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expansion of kindergarten in the United States (Eschner, 2017). Despite its early existence and 

the growing number of full-day programs, there are still several states that do not provide 

universal kindergarten. Kindergarten is also compensatory in just a few states mandating 

attendance at age 5 (Milligan, 2012). In 1984, the South Carolina General Assembly required 5-

year-old students to attend kindergarten but provided parents the option to join a home school 

association if they chose not to enroll their child in a public or private school system. Though 

kindergarten students are formally assessed, progress monitored, and there is educator 

accountability, students cannot be retained if they are not meeting grade or age level expectations 

in South Carolina without parent consent. 

Kindergarten and No Child Left Behind 

No Child Left Behind was enacted in 2002 because of the reauthorization of the 1965 

Elementary and Secondary Education Act (ESEA). Its goal was to hold K-12 public schools 

accountable for student achievement and penalize those who did not show improvement. 

Students in poverty, students with disabilities, students with limited English proficiency, and 

minority students were the focus of this legislation. If states elected to accept federal funds, they 

had to follow the requirements of this law. Schools were held accountable through test scores, 

student growth, and national report card scores. All students were to be “proficient” in reading 

and math by 2014, and each year, schools were to make adequate yearly progress toward this 

goal. NCLB was replaced by the Every Student Succeeds Act (ESSA) in 2015 but still requires 

high-stakes testing for accountability purposes. NCLB legislation has also forced many states to 

implement full-day programs in hopes of improving students’ outcomes in later grades (Milligan, 

2012; Repko-Erwin, 2017). 
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Kindergarten Readiness 

Health and physical development, emotional well-being and social competence 

approaches to learning, language and communication skills, and cognition and general 

knowledge are the five key areas or domains of readiness identified by The National Education 

Goals Panel (1991) and the U.S. Department of Education (Belfield & Garcia, 2014; Pan et al., 

2019; Williams & Lerner, 2019). These domains are assessed by both formative and summative 

means when considering the readiness skills of preschool children. 

Language and Communication 

The language and communication domain of readiness or development is composed of 

two parts. The way children understand and use language skills to communicate with others is 

the first part. It involves listening, speaking, writing, and building vocabulary. The other part of 

this domain involves developing emerging literacy skills such as story comprehension, print 

awareness, and phonological and phonemic awareness skills. Children must develop 

communicative skills, language, and literacy to communicate with others (Pan et al., 2019). 

Children demonstrating readiness in this domain can speak in complete sentences, listen to and 

answer questions about a story read, understand that letters make up words and words make up 

sentences for writing, and identify letters and letter sounds. 

Cognition and General Knowledge 

When children build reasoning, problem-solving, memory, and thinking skills, they are 

developing cognition. When these skills are adequately developed, children can acquire 

knowledge that promotes learning (Pan et al., 2019). Children demonstrate readiness for 

kindergarten when they can identify similarities and differences, cause and effect, understand 
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and use words, and count up to ten objects. Many of these skills can be easily assessed and are 

typically associated with academics. 

Approaches to Play and Learning 

Approaches to learning refer to children’s attitudes, habits, and learning styles that 

characterize how they learn (Pan et al., 2019). Approaches to play and learning may be 

considered the most abstract of the five domains of readiness. Self-regulation, a child’s ability to 

attend to information, use it appropriately, and control impulsive behavior that interferes with 

learning, is often included in this domain (Pan et al., 2019). This area is often difficult to 

measure because it indirectly assesses academic skills. 

Physical Health and Well-Being 

Health and physical development refer to children’s health and motor development that 

support engagement and learning in their environments (Pan et al., 2019). It also includes the 

development of both fine and gross motor skills and physical abilities, along with the rate of 

growth (Williams & Lerner, 2019). Many young children participate in well-child visits to a 

pediatrician to monitor physical health and development. Children demonstrate readiness skills 

in this domain when they can use writing utensils and scissors appropriately, hop, skip, throw, 

jump, and kick. Self-help skills such as toileting, dressing, and feeding are also observed and 

assessed. 

Social-Emotional 

Child development experts suggest that readiness requires competence in social-

emotional skills (Pan et al., 2019). Research states when appropriate social skills have been 

developed by kindergarten, individuals are likely to meet social and emotional competencies in 

the future (Darling-Churchill & Lippman, 2016). Self-regulation is also considered an element of 



35 

social-emotional development and is important for academic achievement (Thompson & Raikes, 

2007). Being able to communicate, cooperate, and form friendships are indicators within this 

domain. When young children can appropriately understand and express emotions, control 

impulses and aggression, and show empathy towards others, they demonstrate readiness in this 

domain.  

Table 3 

Summary of National Education Goals Panel School Readiness Domains 

Readiness Domain Key Components 

Language and Communication 
 

Speaking, Listening, Vocabulary, Early 
Literacy  

Approaches to Play and Learning Curiosity, Temperament, Learning Style  

Physical Health and Well Being 
 
 

Physical Development-Growth and 
Physiology Physical Abilities-Motor 
development  

Cognition and General Knowledge Physical, logical, and social knowledge  

Social-Emotional 
 
 

Emotional-Self-concept and the ability to 
comprehend the feelings of others. Social- 
Ability to form and sustain relationships 

 
Kindergarten Readiness Assessments 

Kindergarten readiness assessments have become more widely used and accepted since 

the passing of legislation such as No Child Left Behind, which urged states to utilize assessments 

for accountability measures. Other federally funded programs, such as Race to the Top-Early 

Learning Challenge have urged states to administer kindergarten readiness assessments (KRAs) 

to evaluate student’s abilities as they enter school (Jensen et al., 2021). It is estimated that nearly 

43 states have implemented, piloted, or developed a readiness assessment for kindergarten entry. 

Though there is guidance, there is no consensus on a definition of readiness despite the increase 
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in the use of KRAs. KRAs are used to determine where students are performing developmentally 

and what skills and knowledge they possess before entering kindergarten (Jensen et al., 2021; 

Whyte & Coburn, 2022). 

Kindergarten readiness measures assess skills in multiple domains. Language and literacy 

measures assess students’ speaking, listening, and communication skills. It also measures pre-

literacy skills such as print awareness, vocabulary, and phonological awareness skills. The 

domain of cognition and general knowledge often assesses early numeracy and comprehension 

skills. These two domains are often referred to as pre-academic skills. Most readiness screeners 

or tests examine the physical health, well-being, and motor development of children, which 

assess children’s ability to use fine and gross muscles and engage in physical activity. Social and 

emotional tasks assess self-regulation, how students express and manage emotions, and how they 

interact with both peers and adults. All these domains assessed should align with states’ early 

learning standards (Regenstein et al., 2017). 

Many kindergarten readiness measures require data to be collected and reported by the 

classroom teacher (C. Fitzpatrick et al., 2020). The validity and accuracy of the data can be 

questionable since some tasks on many of the assessments require teacher observations, which 

leads to subjectivity (Whyte & Coburn, 2022). Standardization is the norm of KRAs requiring 

some training for administration and scoring. In South Carolina, the Kindergarten Readiness 

Assessment (KRA) requires training and certification of those administering and the signing of a 

legal document assuring test security and confidentiality. KRAs are typically administered within 

the first few weeks of school and vary from state to state. Florida requires their assessment to be 

administered within the first 30 days (Florida Department of Education), while South Carolina’s 

KRA must be administered within the first 45 days of school (SCDE). Georgia’s must be 
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administered within the first 6 weeks of school (Georgia Department of Education). North 

Carolina’s law requires their kindergarten readiness tool to be given within the first 60 days of 

school but encourages teachers to utilize the protocol as an ongoing formative assessment as a 

guide for personalized instruction and progress monitoring (NCDOE). 

There are several goals of KRAs. They provide an overview of student’s knowledge and 

skills as they transition to kindergarten and provide a gauge as to how prepared they are to access 

the curriculum (Jensen et al., 2021). There is a substantial body of literature showing a 

correlation between readiness scores and later achievement. KRAs can help identify those 

students with low scores who need early intervention and support (Regenstein et al., 2017). They 

can also be used for program evaluation for funding and policy decisions (Jensen et al., 2021; 

Regenstein et al., 2017). There is a substantial amount of funds allocated for Head Start and 

other universal pre-kindergarten programs, so KRA scores help determine if returns are worth 

the investments. 

Like Maryland, Hawaii, Indiana, and Ohio, South Carolina uses the Kindergarten Ready 

Assessment (KRA). The KRA is a comprehensive tool designed to measure the readiness of 

incoming kindergarten students across the domains of social foundations, language and literacy, 

math, and physical well-being and motor development (SCDE). It encompasses a 50-question 

protocol with selected response items and performance tasks that are assessed with students one-

on-one and observations that are made in natural occurrences or settings. Scoring is completed 

with a rubric with specific levels of criteria. Students are rated as demonstrating readiness, 

approaching readiness, or emerging readiness in each domain, as well as their overall score. 

Students with approaching and emerging scores should be supported with targeted instruction 

and interventions. The purpose of this qualitative study is to understand how parents of children 
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in poverty prepare and support their children’s readiness skills as measured by the KRA before 

entering kindergarten. To better understand how children of poverty enter kindergarten ready to 

learn, an anti-deficit approach utilizing the anti-deficit academic achievement framework (S. R. 

Harper, 2012) will be used to gain knowledge of the parental practices and home environmental 

factors that positively influence readiness. The conceptual framework will help answer the 

research questions in the study. 

Anti-Deficit Achievement Framework 

The anti-deficit achievement framework (S. R. Harper, 2010, 2012) will also provide a 

theoretical base for this study. Dr. Shaun Harper (2012) adapted the National Black Male 

College Achievement Study as the foundation of his anti-deficit achievement framework. This 

study interviewed Black college males to examine and better understand how they achieved in 

college despite the challenges and disadvantages they, along with their peers, encountered. Its 

goal was to counter the exploration of the impacts of low achievement and high failure rates, 

particularly in undergraduate programs, but focus on the assets Black male achievers possessed. 

Much of the research shows Black male achievers are often overlooked and viewed from a 

deficit perspective. S. R. Harper argued that Black males would be more successful if they were 

not stigmatized by negative assumptions and stereotypes. 

 With this framework, questions that are typically asked about underrepresentation, poor 

achievement, and inequities are inverted to shed a positive light on how and why students, 

specifically black males, are successful. S. R. Harper (2012) used the anti-deficit model to invert 

questions that are typically asked about disadvantages, underrepresentation, and Black male 

student attrition. Instead of asking a question from a deficit mindset, such as “Why are Black 

males underperforming in college?” one would ask, “How do Black males from high-poverty 
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schools succeed in college?” from an anti-deficit mindset (Goings, 2016). S. R. Harper’s 

framework focused on what students had instead of what students needed (Meijia et al., 2018). 

As an adaptation of the National Black Male College Achievement Study, S. R. Harper (2010) 

developed an anti-deficit achievement framework so researchers could examine the enablers of 

minority student achievement in science, technology, engineering, and math (STEM) areas. He 

designed this framework to redefine how questions are framed in STEM studies (Meijia et al., 

2018). He later expanded it to explore successful Black male college students. There are three 

major areas of this framework that focus on positive behaviors and attributes, including pre-

college and socialization readiness, college achievement, and post-college success (S. R. Harper, 

2010, 2012). 

While most studies utilizing this framework focused on the achievement of African-

American males or collegiate students, there is little to no research available to support this 

theory applied at the early childhood level. There have been some studies conducted using the 

anti-deficit achievement model to examine other marginalized or minority groups at the post- 

secondary levels. In S. R. Harper’s framework, the pre-college, socialization, and readiness 

section has subsets that examine familial influences, K-12 impacts, and out-of-school college 

preparation experiences (S. R. Harper, 2012). Like S. R. Harper’s model, familial influences and 

experiences play a significant role in the preparation and acquisition of skills necessary for 

kindergarten readiness. 

The family resilience theory is an extension of McCubbin’s family development theory 

and was expanded by Froma Walsh into a systems model with the family being the center of 

adversity (Walsh, 2016). This model views the family functioning within systems while 

overcoming highly stressful challenges that impact the unit as a whole (Walsh, 2016). There has 
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been much research on poverty as a risk factor for families, but limited studies have been 

conducted on how parents positively navigate these challenges. The family resiliency model of 

Walsh (2003) is an asset or strength-based model that shows how families of poverty withstand 

adversity and adequately prepare children for their first school experiences.   

The readiness gap by income and race has narrowed in recent years due to the expansion 

of universal prekindergarten (Bassok & Latham, 2017; Kuhfeld et al., 2020; Reardon & Portilla, 

2016; Temple et al., 2022), but much of the research is approached through a deficit lens. The 

research focuses on income, parent education levels, race, and ethnicity as factors that contribute 

to the readiness gap between minorities and Caucasian children (Barnett & Lamy, 2013). It is 

important to understand how those deficits affect readiness and student achievement, but it is 

also important to understand how parents successfully prepare preschool children for school and 

the at-home resources they use as support. Like the anti-deficit achievement model, the 

resiliency theory can also guide researchers in studying assets and resources as a strengths-based 

paradigm (Zimmerman, 2013). 

Collection and Analysis of Data 

This study followed a qualitative research design since the goal was to understand how 

people interpret their experiences and the meanings they attribute to their experiences (Merriam 

& Tisdell, 2016). A survey was developed to gather demographic information and consent via 

Qualtrics, and semi-structured interviews were conducted and transcribed using Zoom. Interview 

transcriptions were uploaded into NVIVO, where hand coding and thematic analysis were 

completed. This is a brief review of the literature and a more in-depth discussion about data 

collection, data analysis, and how these tools were utilized will be discussed in Chapter 3. 
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Qualtrics 

Qualtrics is a digital tool that can be customized for various audiences, data collection, 

analysis, and presentations (Qualtrics, 2018). An advantage of Qualtrics is it can increase the 

response rates of web-based surveys (Monroe & Adams, 2012). Like Qualtrics, companies such 

as Survey Monkey and Amazon’s Mechanical Turk develop and distribute online surveys (Miller 

et al., 2020). A major concern of Qualtrics and other web-based surveys is a low response rate 

(Monroe & Adams, 2012). 

Semi-Structured Interviews 

Semi-structured interviews are used in qualitative studies to gain an understanding of 

how people interpret their experiences and the meanings they attribute to them. Interviewing is a 

beneficial technique because it allows knowledge to be constructed with the interaction of the 

researcher and the participant (Brinkmann & Kvale, 2015). The benefits of semi-structured 

interviews are they allow for flexibility depending upon the flow of the interview (Patton, 2015), 

and open-ended questions are typically asked since the assumption is that participants’ views are 

unique (Merriam & Tisdell, 2016). 

Zoom 

Zoom is a cloud-based videoconferencing service that offers secure recording of online 

meetings or sessions (Zoom Video Communications Inc., 2016). Some benefits of Zoom are its 

convenience, accessibility, enhanced personal interface, and limited to no travel requirements 

when completing a qualitative study (Archibald et al., 2019; Gray et al., 2020; Winiarska, 2017). 

A potential concern of utilizing Zoom in research is data may be vulnerable when saved on 

personal devices or cloud storage (Gray et al., 2020). Some best practices to consider when 

utilizing Zoom are to have a backup plan for technical difficulties, perform a practice run to 
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assess technology, and provide direct links to the participants (Gray et al., 2020). Another 

disadvantage of utilizing Zoom during an interview is that the researcher could potentially miss 

body language or cues that are important to the research (Cater, 2011; Gray et al., 2020). 

NVivo 

NVivo coding software, a qualitative data analysis program that organizes data sets, 

manages the conceptual and theoretical ideas generated in the research created, queries data, 

creates visual representations of data, and formulates reports about the study, was used (Hilal & 

Aliabri, 2013). Data types such as images, word documents, videos, or social media data can be 

imported into NVivo (Dhakal, 2022; Dollah et al., 2017). Some disadvantages of NVivo are it is 

costly and may be time-consuming for novice users to learn and understand (Dollah et al., 2017). 

A benefit of NVivo is it lessens the time for transcription while increasing the accuracy of the 

data analysis (Zamawe, 2015). Another advantage of NVivo is that it can manage and analyze 

large data sets (Dollah et al., 2017). The semi-structured interviews from this study were 

uploaded into NVivo for analysis. 

Hand Coding 

Hand coding is a technique used by researchers to read, review, and organize qualitative 

data. According to Creswell (2015), you must break the data apart and then put it back together 

in a meaningful way. It is a way of mapping out the data in a way to make sense of the research 

questions (Elliott, 2018). There are both advantages and disadvantages of hand coding that 

researchers must consider. Hand coding allows for flexibility as themes, subthemes, and codes 

can be adjusted as the researcher rereads data. Some disadvantages are that it can be time-

consuming, and themes and codes are subjective to the interpretation of data by the reader 

(Elliott, 2018). 
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Thematic Analysis 

The process of identifying, analyzing, and reporting themes within data sets of qualitative 

research is called thematic analysis (Braun & Clarke, 2006). Thematic analysis can be used with 

open ended questions from interviews or focus group discussions and allows flexibility in the 

interpretation of analysis versus quantitative studies (Braun & Clarke, 2006; Sunder et al., 2019). 

Braun and Clarke (2006) provided a guide for conducting thematic analysis in a more concise 

and effective manner. These are the six steps to completing thematic analysis (Braun & Clarke, 

2006; Byrne, 2021): Become familiar with the data, Generate initial codes or hand-coding, 

Search for themes, Review themes, Define themes, and Report Findings. 

Conclusion 

This literature review provided an overview of child development and parental 

involvement of children of poverty, early childhood education and children of poverty, school 

readiness and assessments, and theoretical framework. The literature review discussed how 

poverty and parental influences and behaviors impacted child development and school readiness. 

It also provided a review of school readiness and readiness assessments. Much of the research 

stated the importance of preparing children for their first school experiences and how it is a 

precursor to future academic success. The literature review of the anti-deficit achievement 

framework (S. R. Harper, 2012) showed how, despite low socioeconomic status, parents can 

successfully prepare their children of poverty for kindergarten. Best practices, benefits, and 

disadvantages of data collection and analysis tools were discussed, and Chapter 3 includes a 

discussion of the methodology in detail. 
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CHAPTER 3: METHODOLOGY 

Introduction 

An abundance of literature supports how early childhood experiences are important for 

providing the necessary foundational skills to be successful in kindergarten (L. Harper, 2016; 

Jarrett & Coba-Rodriguez, 2015, 2017; Jose et al., 2022; Kang et al., 2017; Malsch et al., 2011). 

Child development theories also state the importance of parental involvement in promoting 

children’s learning (Wood et al., 2021), and the relationships between parents and children 

during early years are crucial for promoting development (Jeong et al., 2021). Parents’ 

perception of readiness determines the amount and the way they support the development of the 

skills needed for kindergarten. 

The current study explored the lived experiences of parents living in the Hollywood 

School District as they prepared their children for their first school experiences. In this chapter I 

discussed the method chosen as well as the rationale for the decision of utilizing a qualitative 

approach. There will be a description of the recruitment and sample selection, data collection, 

and data analysis will be discussed. The role of the researchers was also addressed. 

Research Design 

A quantitative research design tests theory by examining the relationship among variables 

that can be measured and analyzed statistically (Creswell & Creswell, 2018), while a qualitative 

research design’s goal is to understand how people interpret their experiences and the meanings 

they attribute to their experiences (Merriam & Tisdell, 2016). 

This study utilized a qualitative research design to examine parents’ practices, behaviors, 

and home environmental factors that resulted in kindergarten readiness. A quantitative study is 

appropriate when attempting to understand the cause and effect, make predictions, or describe 
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the distribution of an attribute among a specific population (Merriam & Tisdell, 2016). The aim 

of this study was to understand how parental influences and the environments they provide 

impacted kindergarten readiness. When researchers want to empower individuals to share their 

stories, understand the context or setting in which individuals address a problem, find new 

approaches to common problems, or develop theory, a qualitative design is appropriate (Creswell 

& Poth, 2018). A qualitative research design was applicable to answer the research questions 

since they were the focus of this study. After reviewing the recommendations for using a 

qualitative approach, most apply to this study. 

This study was interested in the assets and environment parents provide to influence the 

readiness of preschool children and tried to build an anti-deficit narrative on children of poverty 

achievement. Additionally, the research questions did not allow easily isolated or identifiable 

variables. A qualitative approach allowed an exploration of participants’ experiences through the 

review of narratives to explore emerging patterns and themes in the data to evaluate the assets 

and environmental factors that lead to readiness as indicated on the KRA. 

Ethnography, phenomenology, narrative designs, grounded theory approaches, and case 

studies are the major genres of qualitative research (Creswell & Poth, 2018). A 

phenomenological approach was used because this qualitative research approach attempted to 

understand and describe a phenomenon while investigating the experiences of humans and 

alleviating the researchers’ preconceived assumptions (Creswell & Poth, 2018). This study 

aimed to examine the experiences of parents of children in poverty. 

The Researcher’s Role 

The role of the qualitative researcher was to gain a deeper understanding of parents’ 

perspective of readiness and how they supported their children for kindergarten. As the 
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researcher, I exercised reflexivity and examined if my personal biases, experiences, or beliefs 

influenced the research process (Creswell & Creswell, 2018). The researcher took notes and 

memos as she interacted with parents and provided them opportunities to clarify and explain 

responses. Since the research involved studying an organization that the researcher was affiliated 

with or “backyard” research, consideration was taken on how not to compromise the data or put 

the participants at risk (Creswell & Creswell, 2018). 

The researcher provided opportunities for participants to explain their responses. The 

researcher’s role was to be reflective but objective during the data collection process. Through 

this study the researcher gained a greater understanding of low-income parents’ perspective 

about kindergarten readiness and the behaviors and environment they provided to support their 

children. The researcher reported factual information, and recording the conversations during the 

interviews was significant to data analysis. Follow-up interviews were not conducted since initial 

interviews were recorded and transcribed digitally. 

Research Questions 

 The purpose of this study was to explore the practices and perceptions of parents of 

children in poverty on kindergarten readiness skills in the Hollywood School District as 

measured by the Kindergarten Readiness Assessment (KRA). To better understand how children 

of poverty enter kindergarten ready to learn, an anti-deficit approach utilizing the anti-deficit 

academic achievement framework (S. R. Harper, 2012) was used to gain knowledge of the 

parental practices and home environmental factors that positively influenced readiness. This 

conceptual model helped answer the research questions in the study. To receive thorough, in-

depth descriptions or explanations of a phenomenon, research questions should be open-ended 

(Korstjens & Moser, 2017). This study was guided by the following research questions: 
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1. How do low-income parents prepare their children for kindergarten? 

2. How do low-income parents perceive pre-kindergarten education? 

3. What are the misconceptions of school readiness of low-income parents? 

4. What strategies and resources do low-income parents utilize to ensure children are 

ready for kindergarten? 

Recruitment and Sample Selection 

Setting 

Before contacting participants, the principal investigator obtained permission from the 

school district’s superintendent to conduct research in the Hollywood School District (see 

Appendix A). The researcher conducted semi-structured interviews with parents of kindergarten 

students who attended one of the four schools in the district with kindergarten classes and scored 

demonstrated readiness on KRA within the past 3 years. 

The study took place in a rural Title I public school district in Hollywood, SC. The site 

was purposely selected because it met the criteria for the study. The district chosen also had the 

groundwork for rapport established for families, which supported the legitimacy of the research 

and made those being interviewed comfortable in providing responses during the interview 

process (Roller, 2022). There were approximately 4,000 students in grades Pre-K–12 grades, and 

240 of them were current kindergarten students. The district’s student-teacher ratio was 23 to 

one, with approximately 13% of students scoring at least proficient in math and 27% in reading 

(SCDE). Students in the Hollywood School District (HSD) enter kindergarten demonstrating 

readiness at a rate of 24.2% compared to other students in the state of South Carolina at a rate of 

38.3% (SC Education Oversight Committee, 2023). The pupils in poverty index was 91.8% and 

the district received the Community Eligibility Provision (CEP) where all students received free 
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breakfast and lunch. The sites for this study were managed by the superintendent and principals 

of four schools that serve kindergarten students in the district. 

Participants 

The principal investigator sent a recruitment letter and link to a survey utilizing Qualtrics 

to 100 parents of students who attended kindergarten within the last 3 years in HSD. Fifteen 

individuals completed the survey and nine responded that they would be interested in an 

interview. Participants who stated they were interested in participating in the interview were 

contacted by telephone, and dates and times were arranged. Three participants did not answer or 

return calls when messages were left. The PI interviewed six parents of students who attended 

kindergarten in one of the four schools in HSD and demonstrated readiness on the KRA. These 

students also met the poverty income threshold outlined by the South Carolina Department of 

Education. The parents who committed to the interview provided insight into their perception of 

readiness and how they support their child’s kindergarten readiness skills. Responses were 

analyzed and coded into themes. 

Sampling 

Purposeful sampling was used to select the parent and student participants for the study. 

A purposeful sample was necessary for this study. Purposeful sampling is commonly used in a 

qualitative research study because it identifies and selects participants who can provide rich 

information (Palinkas et al., 2015). Qualitative research designs have various suggestions about 

sample sizes. A recommendation for a phenomenological study is three to 10 participants 

(Creswell & Creswell, 2018). The sampling size was appropriate for the study. Participants met 

the inclusion criteria for the study and provided rich data upon completion. 
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Subject inclusion criteria for parent and student participants: 

1. Attended kindergarten in Hollywood School District 

2. Attended Kindergarten between 2021–2023 

3. Met income guidelines 

4. Was administered the Kindergarten Readiness Assessment and scored demonstrated 

readiness in all three performance levels in the fall of 2021, 2022, or 2023 

Subject exclusion criteria: 

1. Non-Hollywood School District student 

2. Non-Kindergarten student 

3. Did not score demonstrated readiness in all three performance levels on KRA 

4. Did not meet income guidelines 

Subject exit criteria: 

1. Completion of the study protocol 

2. Subject’s withdrawal of consent 

Data Collection 

Interviewing, observing, documenting, and recording are four suggested approaches to 

data collection for qualitative studies (Creswell & Poth, 2018). In-depth, semi-structured 

interviews served as the primary data collection tool. This approach was appropriate in a basic 

qualitative inquiry study since it would help me understand how people interpreted their 

experiences and the meanings they attributed to them. Additionally, Brinkmann and Kvale 

(2015) believe interviewing is beneficial because knowledge is constructed with the interaction 

of the researcher and the participant. Semi-structured interviews provided opportunities for 

flexibility based on the flow of the interview (Patton, 2015). Open-ended questions were asked 
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since semi-structured interviews operate under the assumption that participants’ views are unique 

(Merriam & Tisdell, 2016). 

The data collection involved several steps for this study. After the designated school 

district was selected by the researcher, the superintendent of the Hollywood School District was 

notified by email and provided information about the intentions, specific details of the study, and 

projected dates of completion. Approval for completing data collection for the study was 

received in a letter from Hollywood School District’s superintendent (see Appendix A). An 

interview protocol and interview questions were developed. The Coastal Carolina University 

Institutional Review Board (IRB) documentation was completed, submitted to the board, and 

approved on March 18, 2024 (see Appendix B). After approval, a kindergarten parents’ 

participant pool was developed based on the students who demonstrated readiness on the KRA. 

A letter (see Appendix C) was shared with 100 families about the purpose of the study, an 

explanation of procedures, information about how confidentiality will be maintained, and the 

risks and benefits of participation. A link to complete a survey (Appendix D) via Qualtrics about 

demographic information for research purposes and a request for consent was included (see 

Appendix E). 

Survey Data 

The survey was developed and distributed utilizing Qualtrics to parents of kindergarten 

students who demonstrated readiness within the last 3 years on the Kindergarten Readiness 

Assessment in HSD. Qualtrics is a digital tool that can be customized for various audiences, data 

collection, analysis, and presentations (Qualtrics, 2018). The survey’s primary goal was to gather 

demographic information such as income, ethnicity, education levels, parental age, gender, and 

marital status. 
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Qualtrics is a digital tool that can be customized for various audiences, data collection, 

analysis, and presentations (Qualtrics, 2018). An advantage of Qualtrics is that it can increase the 

response rates of web-based surveys (Monroe & Adams, 2012). Like Qualtrics, companies such 

as Survey Monkey and Amazon’s Mechanical Turk develop and distribute online surveys (Miller 

et al., 2020). A major concern of Qualtrics and other web-based surveys is a low response rate 

(Monroe & Adams, 2012). The Qualtrics link also invited parents to participate in interviews 

which were conducted via Zoom. 

Zoom is a cloud-based videoconferencing service that offers secure recording of online 

meetings or sessions (Zoom Video Communications Inc., 2016). Some benefits of Zoom are its 

convenience, accessibility, enhanced personal interface, and limited to no travel requirements 

when completing a qualitative study (Archibald et al., 2019; Gray et al., 2020; Winiarska, 2017). 

A potential concern of utilizing Zoom in research is data may be vulnerable when saved on 

personal devices or cloud storage (Gray et al., 2020). Some best practices to consider when 

utilizing Zoom are to have a backup plan for technical difficulties, perform a practice run to 

assess technology, and provide direct links to the participants (Gray et al., 2020). Another 

disadvantage of utilizing Zoom during an interview is that the researcher could potentially miss 

body language or cues that are important to the research (Cater, 2011; Gray et al., 2020).   

Parents were informed by the researcher how their participation was voluntary and how 

to contact the IRB office or the committee chair with any concerns. Since the interviews were 

conducted and recorded by Zoom, consent for audio or visual recording was also obtained 

(Appendix E). After receiving consent from parents, interviews through Zoom were scheduled. 

Six interviews were conducted, and responses were recorded. Post-interview reflections and 
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notes were taken to validate responses. Each parent that participated in an interview was entered 

into a drawing for a $100.00 gift card. 

Semi-Structured Interview Protocol 

Semi-structured interviews are commonly used in qualitative studies (Creswell & Poth, 

2018). In-depth, semi-structured interviews served as the primary data collection tool since they 

helped me understand how people interpreted their experiences and the meanings they attributed 

to them. Interviewing was beneficial because knowledge was constructed with the interaction of 

the researcher and the participants (Brinkmann & Kvale, 2015). The semi-structured interviews 

also allowed flexibility based on their flow (Patton, 2015), and open-ended questions are 

typically asked since the assumption is that participants’ views are unique (Merriam & Tisdell, 

2016). 

This study examined data collected utilizing semi-structured interviews with low-income 

parents of children who demonstrated readiness as measured by the Kindergarten Readiness 

Assessment. Parents were given the option to participate in an interview following the survey. 

Parents who agreed to participate in the interview were contacted by telephone from the contact 

information provided in Qualtrics, and an interview was scheduled and set up via Zoom. Zoom 

links were sent by email by the PI to each participant. The participant interviews ranged in length 

from approximately 8 to 28 minutes. Audio recordings of the interviews were transcribed for 

analysis. 

The semi-structured interviews from this study were uploaded into NVivo for analysis. 

Semi-structured interviews were utilized along with hand coding to allow for data from 

transcripts to be structured into themes and patterns, which enabled the researcher to reduce data 

for the final analysis (Elliott, 2018). Semi-structured interviews are used in qualitative studies to 
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gain an understanding of how people interpret their experiences and the meanings they attribute 

to them. Interviewing is a beneficial technique because it allows knowledge to be constructed 

with the interaction of the researcher and the participant (Brinkmann & Kvale, 2015). A benefit 

of semi-structured interviews is they allow for flexibility depending on the flow of the interview 

(Patton, 2015). 

The interviews were conducted from March 18 through March 22, 2024, and ranged from 

8 to 28 minutes. Narratives were created based on parents’ responses. Table 4 shows the 

connection between the research questions, interview questions, and the theoretical framework of 

the study. The interview questions examined the perception of readiness of parents of children 

and poverty and the practices and environments they provide to support readiness. Interviews 

were scheduled based on parents’ availability and accessibility to Zoom. 

Table 4 

Interview Questions 

Research Question Interview Question 
RQ1 How do low-income 
parents prepare children for 
kindergarten? 

Where have you or anyone in your family taken your child for a 
recreational activity outside of the home, such as visiting a 
bookstore, library, zoo, church, movies, sporting event, etc.? 

 Have you or anyone in your family engaged in any physical 
activity with your child, such as riding a bike, throwing a ball, 
exercising, etc.? 

 Has anyone in your family engaged in arts and crafts or hands-
on activities, such as coloring, painting, writing, etc., with your 
child? 

 What kinds of things did you do with your child or most of your 
family to spend time together? (Examples: cooking, eating 
dinner, playing board or card games, or putting puzzles together? 

 What kinds of academic activities did you do with your child?  
RQ2 How do low-income 
parents perceive pre-
kindergarten education?  

Did you enroll your child in a pre-kindergarten program such as 
Head Start or private or public school preschool? Why or why 
not? 



54 

Research Question Interview Question 
 What were your expectations of the pre-kindergarten program 

you enrolled your child in, or what would your expectations be if 
you enrolled them in a preschool program? 

 How do you feel about children playing in preschool programs? 
RQ3 What are the 
misconceptions of school 
readiness of low-income 
parents? 

What kind of skills or knowledge do you think your child should 
have before beginning school? (Examples: write their name, 
alphabet, numbers, colors, recite the alphabet, read, etc.) 

 What other skills do you think your child needs to know before 
entering kindergarten? 

 Who is responsible for preparing your child for kindergarten and 
why? 

 What social, emotional, or adaptive skills do you think your 
child needs before entering kindergarten? 

RQ4 What strategies and 
resources do low-income 
parents utilize to ensure 
their children are ready for 
kindergarten?  

What resources proved most effective in preparing your child for 
kindergarten? 

 What kinds of parenting workshops, classes, or programs you 
have attended or taken part in since your child was born? 

 
Data Analysis 

Thematic Analysis 

Thematic analysis was conducted in this study. This type of analysis is relevant to 

phenomenological studies because it subjectively emphasizes participants’ feelings, perceptions, 

and experiences (Chang & Wang, 2021). Thematic analysis was conducted using NVivo coding 

software, a qualitative data analysis program that organizes data sets, manages the conceptual 

and theoretical ideas generated in the research created, query data, create visual representations 

of data, and formulate reports (Hilal & Alabri, 2013). 

NVivo coding software, a qualitative data analysis program that organizes data sets, 

manages the conceptual and theoretical ideas generated in the research created, queries data, 

creates visual representations of data, and formulates reports about the study, was used (Hilal & 
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Aliabri, 2013). Data types such as images, word documents, videos, or social media data can be 

imported into NVivo (Dhakal, 2022; Dollah et al., 2017). Some disadvantages of NVivo are it is 

costly and may be time-consuming for novice users to learn and understand (Dollah et al., 2017). 

A benefit of NVivo is it lessens the time for transcription while increasing the accuracy of the 

data analysis (Zamawe, 2015). Another advantage of NVivo is that it can manage and analyze 

large data sets (Dollah et al., 2017). 

Thematic analysis is the process of identifying, analyzing, and reporting themes within 

data sets of qualitative research (Braun & Clarke, 2006). Thematic analysis can be used with 

semi-structured interviews and can allow for flexibility in the interpretation of the analysis of the 

responses (Braun & Clarke, 2006; Sundler et al., 2019). The researcher used six steps outlined by 

Braun and Clarke (2006) to guide conducting thematic analysis more concisely and effectively 

(see Figure 1). 

Figure 1 

Thematic Analysis 

 

Phase 1: Familiarization with the Data 

After data collection from the semi-structured interviews, participant data were reviewed 

to ensure clarity of responses and familiarization of the data collected. This involved viewing 

Zoom recordings and transcriptions from participant interviews and reviewing the responses 

provided by participants to each interview question. Rereading each transcription is necessary for 

familiarization so that pertinent information relevant to the research questions can be recognized 

(Byrne, 2022). Each transcribed file in Zoom was exported into a Word document and reviewed 
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again for grammatical and transcription errors, along with ensuring all identifying information 

was removed. While the transcripts were read, meaning and patterns were noted. 

Phase 2: Generating Initial Codes 

Participants’ interview transcripts were uploaded into NVivo for analysis and initial code 

generation. While reading the transcripts line by line, labels were created, and data were 

organized into meaningful groups. Coding is a process that enables data collected to be 

categorized and thematically sorted (Williams & Moser, 2019). After rereading participants’ 

interview transcriptions within NVivo, significant codes were established from participants’ 

responses. These codes were formed using open coding, identifying emergent themes for 

categorizing data and phenomena in a conceptual framework (Williams & Moser, 2019). The 

codes generated from interview responses allowed analysis of the participants’ lived experiences 

to provide insights into how they successfully prepared their children for kindergarten, their 

perceptions of preschool education, and their perceptions of school readiness. 

Phase 3: Generating Themes 

Categories were established from codes generated from interview transcripts to develop 

emergent themes, the third step of Braun and Clarke’s (2006) process for reflexive thematic 

analysis. Themes are identified by finding relationships between codes. After reviewing codes, 

the codes were combined into patterns based on responses from the participants and the 

meanings associated with their lived experiences of preparing their children for kindergarten and 

their perceptions of readiness and preschool. 

Phase 4: Reviewing Potential Themes 

Potential themes were reviewed multiple times to look for patterns of the coded data and 

excerpts to support identified themes to understand better the codes selected. Potential cluster 
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themes were examined and corresponded to the created categories. This allowed coded materials 

to be analyzed and integrated with related underlying principles. The thematic analysis allowed 

for the development of a rich description of parents’ perceptions, behaviors, and the 

environments they provided to support the readiness skills of children in poverty. 

Ethical Considerations 

Remaining ethical while conducting research is very important. To protect the identity of 

the participants, schools, and the district, pseudonyms were given. Data files were kept 

confidential on password-protected devices and secure online sites. Any written notes and files 

were secured.  

Summary 

The research design, theoretical framework, research questions, and procedures were 

discussed in the chapter to explore the perceptions and practices of low-income parents on 

kindergarten readiness. Because the research targeted a specific group of participants to answer 

the research questions, purposeful sampling was used. Data collection consisted of a 

demographic survey and interviews conducted and transcribed through Zoom. Chapter 4 includes 

a discussion of the findings from the data gathered during the semi-structured interviews of 

parents of kindergarten students who scored demonstrated readiness on the KRA. 
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CHAPTER 4: FINDINGS 

Introduction 

This qualitative study was designed to delve into the practices and perceptions of low-

income parents regarding kindergarten readiness skills in the Hollywood School District, as 

measured by the Kindergarten Readiness Assessment (KRA). This chapter presents the findings 

after a meticulous analysis of the data collected. Participant’s responses are directly linked to the 

research questions and are accounts of their lived experiences. The narrative description of 

interview responses, which was used to identify and support themes, further enriches the depth of 

our findings. An anti-deficit approach using the Anti-Deficit Academic Achievement framework 

to understand how children from low-income backgrounds enter kindergarten ready to learn  

(S. R. Harper, 2010, 2012). The aim of this framework is to counter the exploration of the 

impacts of low achievement and high failure rates, particularly in high-poverty areas, but focus 

on the assets these families possessed. This conceptual model, which is crucial to our study, 

helped us address the following research questions: 

RQ1:  How do low-income parents prepare children for kindergarten? 

RQ2:  How do low-income parents perceive pre-kindergarten education? 

RQ3:  What are the misconceptions of school readiness of low-income parents? 

RQ4:  What strategies and resources do low-income parents utilize to ensure children are 

ready for kindergarten? 

This chapter also includes the demographic information of participants, research and 

interview questions (Appendix F), and responses and results of each participant. In the final part 

of this chapter, you will find an analysis of the participants’ answers related to the research 

questions that guided this study. Pseudonyms were assigned to participants to ensure anonymity 
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and confidentiality. Table 5 contains demographic information from the survey each participant 

completed. 

Table 5 

Summary of Participants’ Demographics 

 
Participant # 

 
Gender 

 
Age 

 
Ethnicity 

 
Marital Status 

Educational 
Level 

Anna F 16-29 African-American Never Married 2-Year Degree 

Barbara F 30-45 African-American Married Professional 

Carmen F 30-45 African-American Never Married Professional 

Dawn F 30-45 African-American Never Married High School 

Ellen F 30-45 African-American Divorced High School 

Felicia F 30-45 African-American Married 2-Year Degree 
 

Research Themes 

In this phenomenological qualitative study of the lived experiences of low-income 

parents who have had a kindergarten student in HSD within the last 3 years to score 

demonstrated readiness on the KRA and who meet income requirements, four major themes were 

identified from participants’ responses to interview questions. Thematic analysis was conducted 

using NVivo coding software, a qualitative data analysis program that organizes data sets, 

manages the conceptual and theoretical ideas generated in the research created, query data, create 

visual representations of data, and formulate reports (Hilal & Alabri, 2013). The researcher used 

six steps outlined by Braun and Clarke (2006) to guide conducting thematic analysis more 

concisely and effectively (see Figure 2). 
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Figure 2 

Thematic Analysis 

 

Data analysis revealed four themes: readiness preparation, the purpose of preschool, 

readiness perceptions, and assets. These themes answered the research questions in this 

qualitative study examining low-income parents’ perception of kindergarten readiness (see Table 

6). 

Table 6 

Emergent Themes, Cluster Themes, and Applicable Research Questions 

Emergent Themes Cluster Themes Research Questions 

Readiness Preparation 
 
 

Experiences 
Materials 
Physical Activity 

How do low-income parents 
prepare their children for 
kindergarten? 
 

Purpose of Preschool 
 

Academic Preparation 
Get Students Ready 

How do low-income parents 
perceive pre-kindergarten 
education? 

Readiness Perceptions 
 
 
 

Academic Skills 
Adaptive Skills 
Social-Emotional Skills 
Readiness Responsibility 

What are the misconceptions of 
school readiness of low-income 
parents? 
 
 

Assets 
 
 
 

Strategies 
Resources 
 
 

What strategies and resources do 
low-income parents utilize to 
ensure children are ready for 
kindergarten? 
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Findings Related to Research 

Research Question 1 

 Research Question 1 was, “How Do Low-Income Parents Prepare Their Children for 

Kindergarten?” This research question focused on the practices, environment, materials, and 

experiences parents provided to prepare their children for kindergarten. Interview Questions 1 

through 5 were asked in alignment with RQ1: 

1. Have you or anyone in your family taken your child for a recreational activity outside 

of the home, such as visiting a bookstore, library, zoo, church, movies, sporting event, 

etc.? 

2. Where have you or anyone in your family taken your child for a recreational activity 

outside of the home, such as visiting a bookstore, library, zoo, church, movies, 

sporting event, etc.? 

3. Has anyone in your family engaged in arts and crafts or hands-on activities, such as 

coloring, painting, writing, etc., with your child? 

4. What kinds of things did you do with your child or most of your family to spend time 

together? 

5. What kinds of academic activities did you do with your child? 

Responses to interview questions were given by each participant which led to the development of 

emergent and cluster themes. Participants provided a variety of responses when asked what kinds 

of activities they provided their children outside of the home. Anna shared why she allowed her 

children to play sports. 

I’m big on sports, like at the Recreation Center in Hollywood. I’ll let Jane do that once 

she was that age to play. They start them off at 4. I go ahead and start them early because 
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I feel like interaction is better with other children. Not only do they need to interact at 

home with their siblings, but also interact with other kids, so they’ll know how to act 

around other kids. 

Barbara stated in a response to Interview Question 1, “Well, I wanted him to play. So he goes to 

Florence. What’s that place called? It’s like a jungle gym. I forgot the name of it.” 

Carmen stated, 

We have gone to the aquarium both in Myrtle Beach and Atlanta. We went to the Zoo in 

Atlanta. We’ve gone to bookstores. We’ve gone to reading events at libraries like on the 

weekends when she was younger and not ready for school yet. She loved like the 

Edventure Museum, where they have all those hands-on activities. 

Dawn stated, “We’ve visited Ripley’s Aquarium before. We’ve been to the Riverbanks Zoo. 

He’s been to the Science Center in Greensboro, North Carolina, Edventure in Columbia.” 

Ellen stated, 

Well, we go to parks. She has been to the library. We go to church every Sunday. We’ve 

been to the movies. We had a movie date 2 to 3 times. … We also go out to eat certain 

times, like on my days off. 

Felecia stated, “Okay, well, we go to church every Sunday and Bible Study on Wednesdays. We 

enjoy going to the library. She does Girl Scouts, and her brothers play sports, so we’re always at 

the Rec.” 

 The participants shared some specific activities or materials they utilized to support 

academic skills. Anna shared, 
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We’ll listen to like Gracie’s Corner. We’ll listen to some educational song on YouTube. 

I buy the flashcards out of Dollar Tree for my daughter for her to start reading. I didn’t 

think she could read so I got the Hooked-on-Phonics books. 

Barbara stated, “And when my momma kept him, I would give her all my old teacher’s stuff like 

a Leap Frog and stuff. She would play the videos with the letter sounds, because he knew his 

sounds.” Carmen stated, “I didn’t want her to be overwhelmed because she wasn’t in school yet, 

so she was just like tracing letters or like practicing writing her name, so she would have that by 

the time she started school.” 

 Dawn stated, “When he was maybe 2 or 3, we created him a poster board with the 

alphabet, numbers, colors.” Ellen stated, “Mostly teaching her ABCs and her numbers. Teacher 

her name, how to spell it, and address. We did a lot of little things. We looked at a lot of videos 

to help her get started on her learning as well.” Felicia shared, “We read books. We do activity 

little booklets that I get from like Dollar Tree or Dollar General. We work on those.” 

Interview Question 4, aligned to Research Question 1, asked participants to describe 

experiences they provided and opportunities for family engagement. Anna stated, “We’ll go to 

the water park. We go skating. We try to come up with our ideas of somewhere to go.” Barbara 

shared, 

And then I also took him for his birthday. I gave him the option to have a birthday party 

or birthday trip. So, we went to Dave and Busters, where he could just play all the video 

games that he wanted to do. 

Carmen shared, 

And honestly, the best teaching was just from being outside. Like she would see these 

animals and want to know what they are and what they that do. She’ll ask, ‘Well, how 
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does that work? Why does the flower grow over here, but not over there? Why are the 

rocks this color?’ It’s like just lots of questions about every single thing from just being 

outside. 

Dawn also stated, “We do family game nights often or we’ll go outside together as a family.” 

Ellen stated, “I have been also teaching her how to cook like eggs and things like that.” Felicia 

shared, 

Well, something new that we just started. We just planted a garden. So, we’re excited 

about that. That’s been taken up a lot of our time. This weekend last week just being 

outside getting our hands dirty and planning different stuff.  

Another interview question that aligned with RQ1 asked participants to share opportunities for 

their families or children to engage in physical activity. Anna shared, “If the weather is nice 

we’ll go outside. I kind of put them on a time limit, like how they do in school, like a little recess 

schedule, I let them come in for water break.” Barbara stated, 

Well, right now, he is getting ready for softball, so we are working on step-throwing, 

crawling, and catching the ball with the glove. We are doing it outside. Like I said if I 

don’t know how to do it, I’ll get on YouTube and try to help him as much as I can. 

Carmen shared, 

Well, yeah, when we get outside, it, it typically starts out just going for a walk, and then 

we end up doing everything under the sun. So, she likes to be outside on the trampoline 

sometimes. Just simply let her walk with me to the mailbox and come back or we just 

walked down the street just to come just to be outside and get some sun. 
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Dawn stated, 

We try to go either outside at the house or to a park. In the winter not as much, but when 

you fall and spring summer, we try to go out at least 2 to 3 times a week. We have a 

swing set at the house, or we’ll go to one of the local parks. 

Ellen stated, “We pretty much do that (go outside) when it’s warm outside. She rides her bike. 

We play kickball.” Felicia shared, “… and she likes to go outside and play basketball with her 

brothers because she is only a girl. So she gets a lot of contact sports and activities going on.” 

Three cluster themes were generated from the interview responses that addressed this 

research question related to readiness preparation: physical activity, materials, and experiences. 

The thematic map in Figure 3 shows the theme, cluster themes, categories, and codes for the first 

research question. 

Figure 3 

Research Question 1 Thematic Map 

 

Research Question 2 

 Research Question 2 was, “How Do Low-Income Parents Perceive Pre-Kindergarten 

Education? This research question focused on parents’ perceptions and values of pre-
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kindergarten or preschool programs. Interview Questions 6-8 were asked so that the participants 

could fully respond, and the responses were analyzed to answer the research question: 

6. Did you enroll your child in a pre-kindergarten program such as Head Start or private 

or public school preschool? Why or why not? 

7. What were your expectations of the pre-kindergarten program you enrolled your child 

in, or what would your expectations be if you enrolled them in a preschool program? 

8. How do you feel about children playing in preschool programs? 

The participants shared why they enrolled their children into a preschool program and what their 

expectations were of that program. Anna responded, 

I figured the younger you start them, the better off they are, because if you let them sit 

home and when it’s time for kindergarten, it’s going to be hard for them to interact with 

other kids. I at least wanted them to know their ABCs, like the basics. Know their ABCs, 

the potty training, the shoe tying, at least the concept of it, and the name writing. 

Barbara responded, 

I knew it was designed to get them acclimated to school life, and I didn’t want him to be 

one of those kids that would be crying every day. I chose to put him in the school’s 4-

year-old program because I wanted him to have that smooth transition into the school 

life. I just want my baby to get the standards. I guess I wanted him to be taught the 

standards. 

Carmen stated, 

She never had to see other kids or be away from her parents like every day, like 5 days a 

week, or you know, no more than one day at a time. So, Pre-K was a good option to get 
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her ready, and also because she started with the Montessori program. I feel like it was a 

good introduction to see if Montessori was a good fit before she went into kindergarten. 

Dawn stated, 

I wanted him to kind get accustomed to the structure of school and to kind of give him a 

head start in his education as well. I really thought it was going to be basic stuff because 

it was 4K, so I was thinking alphabet, colors, shapes, numbers. 

Ella shared,  

I thought it would give her a head start with all the things that I was already helping her 

with like continue to help her with a name and continue with her numbers. Felicia did not 

have any specific expectations for the preschool program she enrolled her child in. 

She stated, “At first, I was nervous because she’s our last baby going to school. But she’s so 

smart. So, I didn’t have any problem with, you know, being concerned about her learning.” 

Two cluster themes were generated from the interview responses that addressed this 

research question: academic skills preparation and getting students ready. The thematic map in 

Figure 4 shows the theme along with the cluster themes, categories, and codes for the second 

research question. 

Figure 4 

Research Question 2 Thematic Map 
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Research Question 3 

 Research Question 3 was, “What are Low-Income Parents’ Misconceptions about 

Readiness?” Research Question 3 focused on parents’ perceptions and misconceptions about 

kindergarten readiness. Four interview questions were asked so that the participants could fully 

respond, and the responses were analyzed to answer the research question: 

9. What kind of skills or knowledge do you think your child should have before 

beginning school? 

10. What other skills do you think your child needs to know before entering 

kindergarten? 

11. Who is responsible for preparing your child for kindergarten and why? 

12. What social, emotional, or adaptive skills do you think your child needs prior to 

entering kindergarten? 

 Participants were asked to share what skills they felt children needed prior to entering 

kindergarten. Anna responded, 
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So, I would say, like, Hmm, I think they call it fine motors skills. I’ll say all the basics, 

adapting, and being around other kids. That is the main thing because if they are not 

around other kids and not just around their siblings. 

Barbara stated, “ABCs, name, address, colors, and basic things. They need to have some 

sympathy. They are self-centered at that age.” 

 Carmen responded, 

Yes, they should be able to write their name, and they should recognize letters, and even 

letter sounds as a plus if they know how to do. For the most part, social skills. Knowing 

how to play with others, being able to set boundaries, saying no, and like being okay. 

Dawn stated, 

I think, before they enter kindergarten they should know most of their alphabet, 

depending, if they can. They should know, alphabet, colors, shapes, and their basic stuff. 

They should know their life skills like tying shoes if they can. But most kids wear Crocs 

these days. I wish I could wear my Crocs to work. And I’m just like why can’t I? Of 

course, using the restroom, how to pull out their chair, how to sit properly, how to get 

their bags and jackets together, and how to feed themselves. Um, definitely some social 

skills. How to share and a little problem solving for their age group. 

Ellen stated, “They should know how to write their names, tie shoes, they should know their 

numbers, and I think they should, they should be able to communicate with other kids properly.” 

Felecia believed, 

They should be able to form sentences. They should know, like at least some basic math 

like one plus one. They should be able to read some words; at least know how to spell 

their first name. They just have or know basic, you know, knowledge. They should be 
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potty trained, know how to tie their shoe, and at least dress themselves somewhat. They 

need to be able to express how they feel and to say what is wrong with them and not, you 

know, have tantrums. They should be able to verbalize what’s going on, you know, 

instead of just not being verbal. They need to—I feel like children need to be verbal at a 

young age. 

All the participants cited parents as being responsible for preparing children for 

kindergarten. Anna shared, 

The parent is responsible because it starts at home. So, if the parent don’t do it, it’s only 

so much you can expect of the teachers. Teachers only there for a certain amount of 

hours, so they can’t do everything. So, it starts at home. 

Barbara stated, “I think the parents should have them ready for kindergarten.” Carmen also 

shared, “Parents of course. I mean because parents are the only people that see this. These kids 

all of the time. You can’t give parties that only see these children temporarily like that kind of 

responsibility.” 

 Dawn believes, “It starts at home. I think that learning has to start before kindergarten. 

Just like we teach them to walk and talk. Um, I think that you can start, you know, the education 

process to give them a head start even before.” Ellen agreed: “Parents. It starts at home. It begins 

with, you know, with you teaching your children the sort of things that they should know before 

they get to go to kindergarten.” Felicia stated, “The parents because we’re their first teachers.” 

Four major cluster themes were generated from the interview responses that addressed 

this research question: academic skills, social-emotional, adaptive skills, and readiness 

responsibility. The four cluster themes related to Research Question 3 can be viewed in the 

thematic map in Figure 5. 



71 

Figure 5 

Research Question 3 Thematic Map 

 

Research Question 4 

Research Question 4 was, “What Strategies and Resources Do Low-Income Parents 

Utilize in Ensuring Children are Ready for Kindergarten?” This research question focused on 

resources and support systems parents used to help successfully prepare their children for 

kindergarten. Two questions were asked so that the participants could fully respond, and the 

responses were analyzed to answer the research question. 

13. What resources proved most effective in preparing your child for kindergarten? 

14. What kinds of parenting workshops, classes, or programs you have attended or taken 

part in since your child was born? 

The participants shared some strategies they found effective in preparing children for 

kindergarten. Anna shared, 

I’d like buy the little flashcards for beginning words out of Dollar Tree. You can buy the 

flashcards, like I said, you can do Hooked on Phonics. You can do the educational things 

off YouTube. You can do the PBS Kids games. 

Barbara shared, 
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The Leap Frog videos my mama showed him when he was a baby. I believe reading 

books to them and also like I don’t know how well it worked, but I did do it when they 

were in the womb. I played classical music on for both of them. I think this works well 

when you want your child to be privy to reading by providing environmental print. 

Carmen stated, 

So, I printed a lot of things online. You can find anything you want anywhere. But what 

I did was basically just like the letters of the alphabet. Under each letter was like words 

that start with that letter, and then the letter itself was dotted so you could trace it. I 

laminated all of those and every day we went over them and then by Sunday they looked 

better than others. We would erase to go back and write them again, so you could reuse 

those things. Simple notebook paper. I just got her a little notebook. She wrote her name 

on it every day. We wrote every day. We’re going to try something else and just to see 

practice makes perfect. Over time I was able to see her progression. I would show her 

the writing from August and then October. So that she could see the letters are so much 

better than you were in August. Online resources were really good, and PBS Kids, 

believe it or not. I love PBS Kids because it’s something that kids want to watch and 

while they’re watching it, they don’t even realize the things they’re learning. 

Dawn shared, 

Flash cards. Flash cards and just using whatever is around you like one Saturday we did a 

picnic in the park, and he wanted pizza. So, I was like ‘Pizza’ ‘Park.’ What does it start 

with? Tell me the sound of a “P.” And I think that you can use whatever they like. He 

likes dinosaurs so we’ll do some learning exercises and focus on that. 
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Ellen stated, 

We did a lot of Sesame Street and Cocomelon. Those were her favorite learning things, 

especially with Elmo. Yeah. Elmo helped with a lot of stuff. That’s how I trained her to 

go to the restroom on her own. Elmo was a big help for me to get her to go to the party. It 

was just a lot of little things that I used that was on YouTube to help her progress. 

Felicia shared, 

Hmm! What resources? Just parenting! You have to have that one-on-one with that child, 

and I think a lot of it. She has older, older siblings, so being able to watch her older 

siblings, was able to help her to know a lot, too, because they were able to teach her 

different things. The respondents shared some resources they employed to help 

successfully prepare their children. 

Anna said, 

As a matter of fact, both of my kids went through BabyNet. BabyNet came out to the 

house. She came to the daycare and even went to Early Head Start. BabyNet helped with 

speech, because a lot of people thought my son wasn’t doing a lot of talking. 

Barbara also shared how she took advantage of a service by stating, “And there was a woman 

that would come to your house and work with your children, and I can’t remember the name of 

it, though. I got introduced to them through the daycare.” Carmen stated, 

And oh, I did mention that at the library, they have, like the, like read-aloud. So, the kids 

were in the corner reading and listening to a book. But then there was also like little 

pamphlets, or like I can’t think of the word. There were like little brochures talking about 

like techniques to help with your child read or things you can do to improve their reading 

skills. 
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Ellen responded, 

Oh well, when I had her, I was a first-time Mom so I did go to a lot of classes. Like I said 

we was in the State of Virginia then, so it was a lot of other classes that her school had. 

We went together to like afternoon program that was for parents and children. We went 

there to help keep us focused and to keep her on the right track. There were a lot of 

classes that we took. 

Two of the participants did not state any specifics but quoted experience as a resource. Dawn 

stated, “No, ma’am. This is my third child. I’m still figuring it out. But if you would have asked 

about my first one, I was at every class possible because I was like, who’s going to raise this 

baby? Felicia also shared her experience as a resource but also mentioned the support of family 

as an asset. 

Well, I haven’t taken any (parenting class or workshop). It’s just off of wisdom, you 

know and having a community around me that has helped me to be the mother that I am, 

you know. So her grandparents and her father, of course, just being there, and all of us 

pulling together to raise her right. 

Two cluster themes—strategies and resources, were generated from the interview responses to 

address this research question. The cluster themes related to Research Question 4 can be viewed 

in the thematic map in Figure 6. 
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Figure 6 

Research Question 4 Thematic Map 

 

Alignment to the Anti-Deficit Achievement Framework 

The aim of the Anti-Deficit Achievement Framework (S. R. Harper, 2010, 2012) is to 

seek assets or strengths by inverting questions to see what one, particularly those who are 

marginalized, possesses instead of what one lacks. Like the ADAF, which sought to explore how 

to improve student success in science, technology, engineering, and math (STEM), this study 

sought to explore how to improve the kindergarten readiness of low-income families by focusing 

on strengths. It also provided a framework for research on the STEM pipeline, which begins at 

kindergarten. Familial factors of the ADAF, such as family engagement, supportive 

environments, family resilience, support systems, and cultural diversity, are aligned with 

kindergarten readiness. Child development theorists stress the importance of parental 

involvement in promoting children’s learning (Wood et al., 2021). Vygotsky believed children 

develop through social interactions and relationships initiated by family engagement 

(Nicolopoulou, 1993; Saracho, 2023). The ADAF also stresses the importance of supportive and 
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nurturing relationships among immediate family members. This study is aligned with ADAF 

because it showed how families are resilient in preparing children for kindergarten despite 

financial challenges. Bronfenbrenner (1979) believed people and the environment influenced 

each other in a continuous system of interactions, and this study aligns with ADAF in that the 

family provides the primary environment for early learning experiences. Collaboration and 

community support are also promoted by ADAF, which emerged in participants’ responses. 

Responses from the participants clearly highlighted assets, strengths, strategies, and resources. 

Sample responses from the participants on their experiences related to interview questions 1 

through 5 are presented in Table 7. Sample responses from the participants sharing resources, 

strategies, and practices they felt were effective in preparing children are presented in Table 8. 
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Table 7 

Sample of Participant Responses of How They Prepared Children 

Participant Response 

Anna 
 
 
 
 

I’m big on sports, like at the Recreation Center in Hollywood. I’ll let Jane do 
that once she was that age to play. They start them off at 4. I go ahead and start 
them early because I feel like interaction is better with other children. Not only 
do they need to interact at home with their siblings, but also interact with other 
kids, so they’ll know how to act around other kids. 

Barbara 
 
 

And when my momma kept him, I would give her all my old teacher’s stuff like 
a Leap Frog and stuff. She would play the videos with the letters sounds, 
because he knew his sounds. 

Carmen 
 
 
 
 

We have gone to the aquarium both in Myrtle Beach and Atlanta. We went to 
the Zoo in Atlanta. We’ve gone to bookstores. We’ve gone to reading events at 
libraries like on the weekends when she was younger and not ready for school 
yet. She loved like the Edventure Museum, where they have all those hands-on 
activities. 

Dawn 
 

When he was maybe 2 or 3, we created a poster board with the alphabet, 
numbers, colors. 

Ellen 
 

We pretty much do that (go outside) when it’s warm outside. She rides her bike. 
We play kickball.  

Felicia 
 

We read books. We do activity little booklets that I get from like Dollar Tree or 
Dollar General. We work on those. 

 
Table 8 

Sample of Participant Responses to Effective Strategies and Resources 

Participant Response 

Anna 
 

I bought the flashcards out of Dollar Tree for my daughter to start reading. I 
didn’t think she could read, so I got the Hooked-on-Phonics books.  

Barbara 
 
 

And there was a woman that would come to your house and work with your 
children, and I can’t remember the name of it, though. I got introduced to them 
through the daycare. 
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Participant Response 

Carmen 
 
 
 
 
 

So, I laminated all of those. Every day, we went over them, and some days they 
looked better than others. We would erase them to go back and write them 
again so you could reuse those things. Simple notebook paper. Just got her a 
little notebook. Wrote her name on it every day. We’re going to write the today. 
We’re going to try something else and just practice makes perfect. Over time I 
was able to see her progression. 

Dawn 
 
 

This is my third child. I’m still figuring it out. But if you would have asked 
about my first one, I was at every class possible because I was like, “Who’s 
going to raise this baby?”  

Ellen 
 
 
 
 

Oh well, when I had her, I was a first-time Mom so I did go to a lot of classes. 
Like I said we was in the State of Virginia then, so it was a lot of other classes 
that her school had. We went together to like afternoon program that was for 
parents and children. We went there to help keep us focused and to keep her on 
the right track. There were a lot of classes that we took. 

Felecia 
 
 
 

Hmm! What resources? Just parenting! You have to have that one-on-one with 
that child, and I think a lot of it. She has older siblings, so being able to watch 
her older siblings, was able to help her to know a lot, too, because they were 
able to teach her different things.  

 
Findings Related to the Research 

Theme 1: Readiness Preparation 

The emergent theme of readiness preparation reveals answers to research question 

number one, as evidenced by participants’ lived experiences of how they successfully prepared 

their children for kindergarten with materials, experiences, and physical activity. Data were 

collected from participants utilizing semi-structured interviews. Participants’ responses 

highlighted the materials, experiences, and physical activity opportunities they provided to 

support readiness skills. Participant data revealed that despite financial challenges, their 

resourcefulness gave them the necessary resources to prepare their children for kindergarten. 

Codes aligned with the theme of preparation were derived from interview responses. These 

included using flashcards, coloring books, YouTube and other online resources, activity books, 
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and arts and crafts. Codes also included playing outside, playing sports at the recreation center, 

visiting libraries, the zoo, and arcades, and engaging with family while playing board games. 

Physical Activity 

Health and physical development isare a domain of readiness that supports engagement 

and learning (Pan et al., 2019). It involves the development of both fine and gross motor skills 

and physical abilities and rate of growth (Williams & Lerner, 2019). All participants reflected on 

how they provided opportunities and experiences for their children to engage in physical activity. 

A common theme that emerged during interviews with participants was allowing their 

children time for outside activity. Participants valued outside activity as a way for families to 

bond and interact with each other, too. Families engaged in outside activities by playing kickball 

and basketball, planting a garden, jumping on the trampoline, or walking in the neighborhood. 

Physical activity outside of the home environment was another category that emerged. For 

example, Participant 1 talked about how she enrolled her child in the local recreational program 

for sports as soon as she turned four. Barbara also discussed how her son played recreational 

sports and was currently signed up for softball. Another parent referenced going to the park as a 

means of physical activity for her child. All the participants responded that they were actively 

engaged in physical activities with their children, implying their understanding of its importance. 

Parents supported kindergarten readiness with opportunities for physical activity. 

Materials 

Lack of financial resources can impact the number of toys, books, and other educational 

materials in the homes of low-income families. All six participants in this study shared insight 

into the materials they provided and their resourcefulness in obtaining them to support their 
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children’s readiness skills. Two categories also emerged from the responses to the questions 

about materials used at home to support readiness. 

The first category was educational materials in the home to help support readiness. All 

participants referred to some type of educational material used to support their child. Anna 

stated, “I bought the flashcards out of Dollar Tree for my daughter to start reading. I didn’t think 

she could read, so I got the Hooked-on-Phonics books.” Carmen stated, “So I printed a lot of 

things online. You can find anything you want anywhere.” Dawn talked about creating a poster 

board with the alphabet, numbers, and colors to help her child learn around the age of 2 or 3. She 

also stated, “Using whatever is around you, like on Saturday, we did a picnic in the park. He 

wanted pizza so I used pizza and park. I asked what does it start with? He told me the sound of a 

P.” 

The second category was the types of fun or entertaining materials used to support 

readiness. All participants provided responses that included these types of materials that were fun 

but supported engagement and domains of readiness. Coloring, painting, and doing arts and 

crafts were mentioned several times. There were also several instances where the participants 

talked about buying these items from dollar stores. Board games were also mentioned several 

times, and extensive research highlights how valuable they are in supporting readiness skills in 

all domains. Four participants shared that having board games in their homes supported family 

engagement. Participant 6 stated, “We have family game night. We try to do that at least once a 

week.” Participant 4 also shared, “We do family game nights often, or we’ll go outside together 

as a family.” Parents supported kindergarten readiness with the materials they provided. 
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Experiences 

Experiences were a cluster theme generated from the responses provided by participants 

to address the research question. Three categories emerged from the interview transcripts: 

educational experiences, at-home experiences, and recreational experiences. Preschool children 

provided with various experiences are more likely to perform better academically, develop 

stronger social and emotional skills, and have better physical and mental health later in life 

(Bennetts et al., 2017; Bronfenbrenner, 1979; Sheridan et al., 2010). Trips to the zoo, library, and 

aquarium were codes provided in the participants’ responses as they relate to educational 

experiences afforded by parents. Two participants mentioned EdVenture Children’s Museum as 

a place where they have taken their children. Codes such as cooking, reading, gardening, and 

family time were used to categorize experiences at home. Participant 6 shared how their family 

planted a garden together, supporting several domains of readiness. Five participants stated how 

they regularly played games together as a family. Activities such as coloring, painting, writing, 

and participating in arts and crafts were shared by all participants, which has many benefits, 

including developing fine motor skills, which is pertinent to kindergarten readiness. Recreational 

experiences were a subtheme or category that emerged from codes such as going to the movies, 

going out to eat, going to the arcade, skating, going to the waterpark, and going to the local 

recreation center. These experiences supported opportunities for development in all domains. 

Theme 2: Purpose of Preschool 

The emergent theme of the purpose of preschool reveals answers to Research Question 2 

as evidenced by participants’ lived experiences of their perceptions of preschool education. Data 

were collected from participants utilizing semi-structured interviews. Participants’ responses 

suggested that the purpose of preschool education is to prepare students academically and to get 
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them ready. Codes aligned with the theme of the purpose of preschool were derived from semi-

structured interview responses. This included alphabet knowledge, identifying numbers and 

counting, identifying shapes and colors, and name writing. Codes also included getting a head 

start, self-help, and acclimation. A significant body of literature states the benefits of children of 

poverty attending preschool programs to support school readiness (Crosnoe et al., 2016; Duncan 

& Magnuson, 2013). In addition, high-quality preschool programs implement developmentally 

appropriate learning standards and curricula that support the whole child and address all domains 

of readiness (Wechsler et al., 2016). The responses provided insight into low-income parents’ 

perceptions of preschool education. Participants’ responses revealed that they all enrolled their 

children in a pre-kindergarten program and that they valued preschool education. 

Academic Skills Preparation 

 Academic skills preparation was a cluster theme generated from the responses provided 

by participants to address the research question. Two categories that emerged from the interview 

transcripts were basic skills instruction and standards-based instruction. Participants frequently 

stated, “They need to know the basics” throughout the interview process. These basics included 

identifying letters of the alphabet or “know their A, B, and C’s,” writing and spelling names, 

counting or “knowing numbers,” and identifying colors and shapes. Carmen stated her child 

already knew the basics, but preschool just “solidified” what she knew. Barbara also stated that 

her child knew the basics, but she wanted him to be exposed to standards-based instruction and 

to be pushed. Another participant stated she expected preschool or prekindergarten programs to 

extend the knowledge the children learned at home. Responses indicate there is a high regard for 

academic skills preparation in preschool. Documented research shows high-quality preschool 
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programs improve the academic skills of children globally (Chor et al., 2016; M. Fitzpatrick, 

2008; Havnes & Mogstad, 2015; Weiland & Yoshikawa, 2013). 

Get Students Ready 

Getting students ready was a theme generated from the participants’ responses as well as 

three categories: adaptive skills preparation, head start, and play benefits. These categories were 

developed from codes such as tie shoes, toilet training, acclimated to school, structure, learning 

through play, socialization, and physical activity. Parents’ responses suggest they believe 

preschool programs are beneficial in preparing children in other areas besides academics. 

Carmen shared the reason she enrolled her child in prekindergarten. “Pre-K was a good option to 

get her ready. Also, because she started with the Montessori program, I feel like it was a good 

introduction to see if Montessori was a good fit before she went into kindergarten.” Dawn stated, 

“I wanted him to kind of get accustomed to the school structure and to kind of give him a head 

start in his education as well.” Several participants also mentioned being acclimated to school by 

being able to follow the rules and procedures. Children being able to develop socially is another 

reason parents enrolled their children in a preschool program. Participant 1 stated, “I figured the 

younger you start the better off they are, because if you let them sit home, so when it’s time for 

kindergarten, it won’t be hard for them to interact with other kids.” Play is a developmentally 

appropriate activity integral to high-quality preschool programs (Nazneen, 2016). The 

participants shared how play benefited both social interaction and physical activity. Responses in 

the interview transcripts also highlighted parents’ belief that preschool programs support other 

readiness domains. 
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Theme 3: Readiness Perceptions 

The emergent theme of readiness perceptions reveals answers to research question 

number three as evidenced by participants’ lived experiences of their perception of kindergarten 

readiness. Parental involvement is important in promoting children’s learning paths and is the 

earliest influence regarding educational opportunities (Wood et al., 2021). Data were collected 

from participants utilizing semi-structured interviews. Participants’ responses suggested what 

they believe students need before beginning kindergarten—categories aligned with codes derived 

from semi-structured interview responses. Categories included basic skills, beginning to read, 

communication, social skills, personal responsibility, self-help, supplement learning, and starting 

at home. 

Academic Skills 

Academic or pre-literacy and pre-numeracy skills were mentioned in the responses of all 

participants during the interview process. Basic skills and beginning to read were two categories 

that emerged. Based on responses, participants believed children should attain knowledge of 

basic skills before entering kindergarten. These include alphabet knowledge, pre-numeracy 

skills, name writing, and basic concept knowledge, such as identifying shapes and colors. 

Carmen stated, “I feel like they should be able to write their name. Yes, they should be able to 

write their name, they should recognize letters, and even letter sounds as a plus if they know how 

to do so.” Dawn shared, “But you know, alphabet, colors, shapes, their basic stuff.” Barbara and 

Felicia thought children should be able to read some words when they enter kindergarten. 

Barbara talked about the importance of children having phonemic awareness and phonics skills 

before kindergarten but also noted that many parents may not be knowledgeable about those 
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skills specifically. Development of language and communication, cognition, and general 

knowledge are the primary domains of readiness that directly impact academic skills. 

Social-Emotional Skills 

Readiness requires competence in social-emotional skills (Pan et al., 2019) and is 

important for academic achievement (Thompson & Raikes, 2007). Like academic skills, social 

interaction was mentioned by all six participants, highlighting its relevance to school relevance. 

Codes such as expressing emotions, communicating needs and character traits, and getting along 

with others derived the category of social interaction. 

Adaptive Skills 

Children must be able to enter a new environment or situation, take personal 

responsibility, and attend to age-appropriate personal needs as they transition into kindergarten. 

Personal responsibility and self-help emerged as subthemes or categories from the responses of 

the participants’ interview transcripts. Codes like following directions and understanding 

procedures were derived from children being able to stand in line, sit properly, put chairs away, 

or where to hang their jackets. Self-help skills recorded from participants’ responses were 

feeding themselves, potty training, tying shoes, and dressing themselves. Children need a certain 

level of independence when performing these tasks to be ready for kindergarten. 

Readiness Responsibility 

Parents and their relationships with children play a critical role in supporting the 

acquisition of skills needed to prepare them for their first formal school experiences (Ho et al., 

2022; Puccionia et al., 2020). All participants stated that parents are responsible for preparing 

children for kindergarten. Dawn stated, 
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It starts at home. I think that learning has to start before kindergarten. Just like we teach 

them to walk and talk. Um, I think that you can start, you know, the education process to 

give them a head start even before. 

References to church, daycare, and teachers indicated some shared responsibility, but ultimately, 

the participants believed parents were primarily responsible for preparing children for 

kindergarten. Carmen shared, 

Parents, of course. I mean because parents are the only people that see these kids all of 

the time. You can’t give parties that only see these children temporarily, like that kind of 

responsibility or that kind of load. Like people at your church might be teaching 

something or maybe at a daycare center that they go to. But the daycare is still partially 

responsible. But I feel like, whatever the daycare is not teaching, or other people are not 

teaching, or they’re not getting it from somewhere else, the parents are still responsible. 

You have to make sure they get it if they’re not getting it from somewhere. You’re the 

person that everyone is expecting to give it whether they get supplemental instruction 

from somewhere else or not. 

Theme 4: Assets 

The emergent theme of assets reveals answers to Research Question 4, as evidenced by 

participants’ lived experiences of what resources and supports they feel were most effective in 

preparing their children for kindergarten. Parental involvement is important in promoting 

children’s learning paths and is the earliest influence regarding educational opportunities (Wood 

et al., 2021). Data were collected from participants utilizing semi-structured interviews. 

Participants’ responses highlighted strategies and resources used to prepare their children 
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successfully—categories of strategies and resources aligned with codes derived from semi-

structured interview responses. 

Strategies 

Participants reflected on the successful strategies used to help their children prepare for 

kindergarten. Two categories were developed from interview responses: direct support and 

indirect support. Direct support was those strategies that directly involved the children. Direct 

teaching and routines were key codes. According to participants reading with the child, working 

one-on-one, and modeling were effective strategies used. Establishing routines was another 

support several participants found noteworthy. Carmen stated, 

So, I laminated all of those. Every day, we went over them, and some days they looked 

better than others. We would erase them to go back and write them again so you could 

reuse those things. Simple notebook paper. Just got her a little notebook. Wrote her name 

on it every day. We’re going to write the today. We’re going to try something else and 

just practice makes perfect. Over time I was able to see her progression. 

One participant stated how she demonstrated riding a bike for her child when teaching him. 

Another participant also talked about how older siblings modeling for her youngest child was a 

great strategy for helping her child learn different skills. 

Resources 

Participants reflected on the resources used to prepare children for kindergarten 

successfully. Interview responses developed into three categories: online, printed materials, and 

human support. Key codes from the participants’ responses that generated the category of online 

resources were specific websites and search engines. Anna stated, “You can do the PBS Kids 

games. What else? Like a little activity on Pinterest or just something on Google. I Google 
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things, and we’ll do it around the house.” Carmen also talked about online resources as being 

effective, especially PBS Kids. Pamphlets and consumables were codes used to develop the 

category of printed materials. Anna shared how buying flashcards from the dollar stores and 

using Hooked-on-Phonics helped her child be successful. Carmen talked about how a simple 

notebook was effective because she would have the child write her name in it daily, and she 

could see her progress over time. Carmen also shared how pamphlets and brochures from the 

library provided tips on how to help children with reading skills. Human support emerged from 

codes such as family and programs or classes. Grandparents, church, early interventionists, and 

daycare workers were types of human support the participants thought were instrumental in 

preparing their children for kindergarten. Felicia stated, “So her grandparents and her father, of 

course, just, you know, being there, and all of us pulling together to raise her right.” Anna stated, 

As a matter of fact, both of my kids went through BabyNet. She came out to the house. 

She came to the daycare even when they went to early Head Start; BabyNet had help as 

far as like speech because a lot of people thought my son wasn’t doing a lot of talking but 

just wouldn’t talk to strangers. So, I actually went through BabyNet. 

Evidence of Trustworthiness 

Zoom Video Conferencing was used to collect all data in the study. The semi-structured 

interview consisted of 14 questions to gain insight into the experiences and practices provided 

and the perceptions of low-income parents on kindergarten readiness. The interview responses 

were transcribed in Zoom and verified by the researcher. To protect the privacy and 

confidentiality of the participants, they were given a number as a pseudonym. Privacy was also 

maintained by the researcher with a password-protected computer. The researcher repeatedly 

reviewed recordings to ensure the accuracy of the data collected. Once the audio recordings were 
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transcribed, they were imported into NVivo, where the researcher read and reread the responses, 

highlighting recurring patterns and themes. Data were coded into relevant themes, which were 

linked to the research questions. Precautions were taken to eliminate biases or personal beliefs 

about this phenomenon so the data could be analyzed accurately. 

Summary 

Chapter 4 began with a brief overview and the purpose of the study. Validity and 

trustworthiness were discussed. Demographic information was gathered in a Qualtrics survey to 

understand better the participants’ backgrounds. Information was also given to describe the 

school district in which the study took place. The themes that emerged from the relevant 

responses of the participants relating to the research questions were presented in this chapter. 

The themes are identified as 

Theme 1: Parental Preparation 

Theme 2: Purpose of Preschool 

Theme 3: Readiness Perceptions 

Theme 4: Assets 

A comprehensive inventory of evidence from interview responses that support each theme with 

relatedness to the anti-deficit achievement framework is provided. The Anti-Deficit 

Achievement Framework provides a framework for research of the STEM pipeline which begins 

at kindergarten. Students who demonstrate school readiness by kindergarten are more likely to be 

successful in elementary school and graduate from high school (Duncan et al., 2007; Duncan et 

al., 2010). The practices, experiences, strategies, and resources shared by participants were 

influential and effective in successfully preparing their children for kindergarten. Responses 

from interviews also indicate how parents perceive prekindergarten education and how it impacts 
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readiness preparation. The following chapter includes a discussion of the implications of the 

results, limitations of the study, recommendations, and suggestions for future research. 
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CHAPTER 5: DISCUSSION 

Introduction 

The purpose of this phenomenological qualitative study was to explore the practices and 

perceptions of low-income parents on kindergarten readiness skills in the Hollywood School 

District (HSD) as measured by the Kindergarten Readiness Assessment (KRA). The problem in 

HSD is students enter kindergarten demonstrating readiness at a rate lower (i.e., 24.2%) than 

other students in the state of South Carolina (i.e., 38.3%) (SC Education Oversight Committee). 

Research on parents’ perceptions of readiness offered insights into lived experiences and 

how they successfully prepared children for kindergarten. Utilizing the anti-deficit achievement 

framework, the researcher was interested in the assetsasset’s parents possessed instead of what 

they lacked or needed. Participant data revealed four key emergent themes: readiness 

preparation, the purpose of preschool, readiness perceptions, and assets. Chapter 4 provided the 

findings and a detailed analysis of the responses from semi-structured interviews guided by the 

following research questions: 

RQ1: How do low-income parents prepare their children for kindergarten? 

RQ2: How do low-income parents perceive pre-kindergarten education? 

RQ3: What are the misconceptions of school readiness of low-income parents? 

RQ4: What strategies and resources do low-income parents utilize to ensure their 

children are ready for kindergarten? 

This chapter provides a discussion of the implications of the results for each research question, 

limitations to the study, recommendations, and suggestions for future research. 
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Interpretation of Findings 

Theme 1: Readiness Preparation 

Research Question 1 asked, “How do low-income parents prepare children for 

kindergarten?” The major theme that emerged was readiness preparation, along with the 

subthemes of experiences, physical activity, and materials. These themes were derived from 

participants’ responses. There is a significant body of literature and developmental theories 

supporting the importance of parental involvement in child development (Wood et al., 2021). 

The interaction, materials, experiences, and environment parents provide are influential in 

developing school or kindergarten readiness skills. Economically disadvantaged children have 

limited readiness for school due to limited access to books, educational games, and toys in the 

home, as well as limited to no exposure to out-of-the-home experiences (Brophy, 2006). 

Responses from the participants shed light on their views of readiness preparation. 

Experiences 

The participants shared various experiences that were provided for children; their 

responses were categorized into three areas: at-home, educational, and recreational. Vygotsky 

(1978) believed learning involves social interaction where children create new knowledge 

through experiences. Participant 6 talked about how family interaction was important was 

important for her child’s success and how they had family games nights, cooked together, and 

began a family garden. Many of the participants shared how they allowed their children to 

partake in coloring, painting, and arts and crafts activities at home. Participant 1 stated, “I buy 

coloring books around holidays. The little wooden paintings from Dollar Tree. I buy those. I let 

them sit at the table and let them paint. I let them draw a picture.” She also stated how she would 
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hang their pictures on the refrigerator “so they can see they are appreciated” and that there is 

value in what they do. 

Visits to the museum, library, waterpark, zoo, and aquarium were places where 

participants had taken their children. Participant 3 shared, “We’ve gone to reading events at 

libraries like on the weekends when she was younger and not ready for school yet.” Two of the 

participants stated they had taken their children to Edventure Museum, which is designed for 

young children and has various dramatic play and inquiry centers for them to engage in. 

Participant 5 shared that she would provide movie dates for her child, and they would go out to 

eat on her days off. These experiences provided opportunities for growth in all domains of 

readiness and child development. 

Materials 

Research states that many low-income homes lack stimulating materials such as books 

and other educational resources that promote readiness (Luby et al., 2022). Participants’ 

responses indicated materials they used to prepare children for kindergarten. These materials 

were categorized into educational, fun or entertaining, and online. Some of the participants also 

shared their resourcefulness in obtaining materials to support readiness skills. Participant 6 

shared, “We read books. We do activity little booklets that I get from like Dollar Tree or Dollar 

General. We work on those. Of course, her homework. We do like little math games on YouTube 

and sometimes on the computer.” Participant 1 shared, “I buy the flashcards out of Dollar Tree 

for my daughter for her to start reading. I didn’t think she could read so I got the Hooked-on-

Phonics books.” At least four of the participants discussed how they provided board games for 

their children. There is a significant amount of research stating how playing board games can 

support early literacy, numeracy, social-emotional, and self-regulation skills of young children 
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(O’Neill & Holmes, 2022; Puccionia et al., 2020). Several online resources were shared, but it is 

interesting that there was no mention of tablets or smartphones by any participant. 

Physical Activity 

 Physical activity is essential to child development so that children’s height and body 

mass can grow appropriately, resulting in the control of gross and fine motor skills (Senosi, 

2014; Williams & Lerner, 2019). Playing outside and participating in recreational sports was a 

common theme in the interview transcript. Participant 2 shared, “Well, right now he is getting 

ready for softball, so we are working on step throwing and crawling and catching the ball with 

the glove. We are doing it outside.” Though all the participants made sure their children had 

physical activity opportunities, only one referenced a specific skill, such as coordination. 

Participant 3 commented, “Jumping rope and like all this stuff with coordination. We’re working 

on those kinds of things since she likes to be outside.” She also stated she allows her child to cut 

paper, tissue paper, and streamers, which aid in the development of fine motor skills. Early 

childhood theorists such as Piaget, Bronfenbrenner, and Vygotsky stated how objects, the 

environment, and people are necessary for cognitive development and imply the importance of 

parental involvement in promoting children’s learning (Wood et al., 2021). 

Theme 2: Purposes of Preschool 

Research Question 2 asked: “How do low-income parents perceive pre-kindergarten 

education?” The major theme that emerged was the purpose of preschool, and the subthemes 

were academic skills preparation and getting students ready. Research shows preschool programs 

place children of poverty on a successful academic trajectory (Crosnoe et al., 2017; Duncan & 

Magnuson, 2013). The Perry Project and the Abecedarian Program are two of the most cited 

early childhood studies demonstrating the benefits of low-income children attending preschool 
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programs (Armor, 2015; Heckman et al., 2010). Participants were asked if their child attended a 

preschool program and what were their expectations of the program. 

Academic Skills Preparation 

Learning the “basics” was a common theme with participants during the interview 

process. Learning to write their name, letters of the alphabet, and numbers, and identifying colors 

and shapes were identified as skills participants thought children should be taught in preschool. 

Participant 1 said, “I at least wanted them to know their ABCs, like the basics, the potty training, 

and the shoe tying; At least the concept of it and the name writing.” Participant 2 placed a lot of 

value in preschool programs providing academic preparation. She stated, 

I wanted my baby to be pushed and his teacher teaching all the time. I don’t care about 

fun, even though fun activities are good. I just want my baby to get the standards. I guess 

I want him to be taught the standards. 

High-quality preschool programs implement developmentally appropriate learning standards and 

curricula that support the whole child and address multiple domains of development (Wechsler et 

al., 2016). 

Getting Students Ready 

 Giving students a head start and helping them become “acclimated” were common 

responses. Learning to get along with others, tie shoes and use the restroom were also noted by 

several participants. These responses indicated parents expected preschool programs to prepare 

students in other areas. Participant 4 stated, “I wanted him to kind get accustomed to the 

structure of school and to kind of give him a head start in his education as well.” Ongoing 

research concludes children who live in poverty and attend a quality preschool program 

experience positive long-lasting effects (Crosnoe et al., 2017; Duncan & Magnuson, 2013). 
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Theme 3: Readiness Perceptions 

 Research Question 3 asked, “What are the misconceptions of school readiness of low-

income parents?” The major theme that emerged was readiness perceptions, and the subthemes 

were academic skills, adaptive skills, social-emotional skills, and readiness responsibility. The 

way parents perceive readiness will likely determine how they approach or address it. 

Academic Skills 

 Governmental policies have placed a major focus on readiness in terms of academic 

achievement (Pace et al., 2019; Whyte & Coburn, 2022). This was also evident in the 

participants’ responses. Participant 6 stated, “They should know, like at least some basic math 

like one plus one. They should be able to read some words, at least know how to spell their 

name.” Participant 1 shared, “I’ll say all the basics,” which included skills like name writing. 

Participant 4 responded, “I think, before they enter kindergarten they should know most of their 

alphabet, colors, shapes, and their basic stuff.” Children must develop appropriately in all 

readiness domains to successfully acquire pre-literacy and numeracy skills. The responses 

indicate the participants highly regard students having academic knowledge before entering 

kindergarten and many of the practices they shared involved addressing these skills. 

Adaptive Skills 

 It is important for children to successfully transition from preschool programs, homes, or 

daycares into kindergarten and have the skills to function and meet the needs of the new 

environment. All the participants indicated age-appropriate self-help and personal responsibility 

skills when asked what skills besides academics are needed before entering kindergarten. 

Participant 6 stated, “Being potty trained. Know how to tie their shoe, at least dress themselves 

somewhat.” Participant 4 shared, 
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Of course, using the restroom, how to pull out their chair, how to sit properly, how to get 

their bags and jackets together, how to feed themselves. Um, definitely some social skills. 

How to share. A little problem-solving for their age group. 

All domains of readiness are influenced by the development of adaptive skills in young children.  

Social-Emotional Skills 

When children develop appropriate social skills by kindergarten, they are likely to meet 

social and emotional competencies in the future (Darling-Churchill & Lippman, 2016; Pan et al., 

2019). The participants in the study believed children should be able to express emotions, 

communicate needs, and get along with others before beginning kindergarten. Participant 5 

shared, “I think they should be able to communicate with other kids properly and get along.” 

Participant 3 talked about how it was important for her child to be able to be respectful of others 

and be able to accept the word “no.” It is not uncommon to see preschool children exhibit 

tantrums when they are told “no.” It is important for parents to realize the importance of social-

emotional development and provide opportunities for support. 

Readiness Responsibility 

There was consensus among participants that it is the primary responsibility of parents to 

prepare children for kindergarten. Participant 1 often stated, “It starts at home.” Participant 2 

shared, “I think the parents should have them ready for kindergarten.” Responses indicated 

church, daycare, and play a part in preparing children for kindergarten, but ultimately it is the 

parent’s responsibility: “You’re (the parent) the person that everyone is expecting to give it 

whether they get supplemental instruction from somewhere else or not,” stated Participant 3. 

Parental involvement is positively associated with the development of readiness skills (Boyle & 

Benner, 2020; Coba-Rodriguez et al., 2020; Jose et al., 2022; Puccionia et al., 2020). 
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Theme 4: Assets 

Research Question 4 asked, “What strategies and resources do low-income parents utilize 

in ensuring children are ready for kindergarten?” The major theme that emerged was assets and 

the subthemes were resources and strategies. 

Resources 

Participants shared resources they thought were effective in preparing children for 

kindergarten. Online resources such as Google, PBS Kids, and YouTube were mentioned. Simple 

notebook paper, flashcards, Hooked on Phonics, and workbooks were consumables the 

participants thought were effective. Human supports like family members, early interventionists, 

and parenting classes were identified in interview transcripts. Anna stated, 

As a matter of fact, both of my kids went through BabyNet. She came out to the house. 

She came to the daycare even to Early Head Start to help with speech because a lot of 

people thought my son wasn’t doing a lot of talking. 

Barbara also shared how members of her church were an effective human support or resource. 

Strategies 

Some effective strategies shared to answer RQ4 were direct instruction, establishing 

routines and schedules, and practice. Carmen shared that she had a daily routine for her daughter 

while they were home. Anna shared how there was an established schedule at her home as well. 

Modeling and demonstrating were revealed as effective strategies. Anna shared how she 

“demonstrated” how to ride a bike for her child, and Barbara discussed how she searched on 

YouTube how to help her son learn to step throw. Felicia thought learning from older siblings 

helped her child learn skills. Two of the participants highlighted prior experience as an effective 

strategy since they had older children. 
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Limitations of the Study 

Being aware of limitations in research will help better understand the context of the 

findings as well as their validity, reliability, and generalizations, which may impact results and 

conclusions (Ioannidis, 2007). Having only six parents participating in the study is a limitation of 

this study. Having a small sample size may have been the result of recruiting participants by 

email instead of using printed material. This study was unique in giving low-income parents an 

opportunity to share how they successfully prepared children for kindergarten and the study 

focused more on what they had versus what they lacked. Increasing the number of low-income 

participants interviewed may have provided additional data and insight into their school 

readiness perceptions. 

Another limitation of this study was that it only relates to the lived experiences of 

African-American females, which limited diversity among the participants, and findings are 

relevant to them. The demographic makeup of families in the county is 57% African-American 

and 51% single females serving as heads of households, which may have been attributed to the 

homogenous makeup of participants. Having a diverse sample size may also have provided 

additional information and insight into how parents perceive, prepare, and support the readiness 

skills of children. 

A third limitation was that the primary investigator was employed by the school district 

in which the research was conducted. At least four of the six participants’ children were currently 

attending or had once attended the school where the researcher is the administrator. Because the 

participants were familiar with the principal investigator, they may have provided responses that 

they felt the researcher wanted to hear. Procedures and guidelines were developed before the 

study to minimize and prevent biases, and participants could withdraw from the study at any 
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time. Another limitation of the study was that children demonstrating readiness was based solely 

on scores from the Kindergarten Readiness Assessment (KRA). As presented in the review of 

literature, this assessment is given within the first 45 days of the school year. Some students may 

be administered portions of this assessment on the first day of school, while others may have it 

administered need the end of the first grading period. Using other measures to triangulate 

readiness may help determine if a child is ready for kindergarten or not. The final limitation was 

the interview questions led to parent responses focused more on academic and social-emotional 

skills rather than all domains of readiness. Developing questions that specifically addressed 

physical health and well-being development may have helped balance the focus. 

Recommendations for Further Study 

The purpose of this phenomenological qualitative study was to explore the perceptions of 

low-income parents on kindergarten readiness. It also explored their perceptions of preschool 

education and the resources and strategies they used to successfully prepare children for 

kindergarten. The first opportunity for further research includes increasing the number and 

diversity of participants. A larger-scale study may either affirm or negate the findings that 

emerged from the current study. Comparing the perceptions of kindergarten readiness of low-

income parents to middle- and high-income parents is another opportunity for further research. A 

third opportunity for further research would be to see if the children of poverty who 

demonstrated readiness in kindergarten continued to meet or exceed expectations in later grades. 

Recommendations for Action 

This study can potentially help school administrators, early childhood advocates, and 

practitioners understand how parents perceive readiness. Participants’ responses in this study 

focused on more academic or cognitive and social-emotional development than other domains of 
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readiness. Educators must partner with various community resources to encourage and educate 

parents on all domains of readiness. It is also important that all stakeholders, including parents, 

collectively define readiness since there is currently no consensus on a definition for the term 

school readiness (Chorrojprasert, 2020; Pan et al., 2019; Whyte & Coburn, 2022). The National 

Education Goals Panel (1991) has identified five key areas or domains of readiness that have 

been adopted by many states and governmental agencies. Knowing how parents perceive 

readiness can help determine how to educate parents in supporting their children. Promoting and 

recommending programs such as Countdown to Kindergarten and Pre-Kindergarten, which helps 

families become familiar with what school readiness means by offering one-on-one support from 

the child’s potential teacher, is another recommendation for action. 

This study also has the potential to help schools understand how parents perceive 

preschool programs and their expectations of these programs. Participants in this study shared a 

variety of expectations of preschool programs. Offering family orientation opportunities before 

students begin preschool and providing opportunities for parents and teachers to continuously 

communicate and collaborate about all students’ needs are ways to calibrate expectations of 

preschool. This study also highlighted the assets, strategies, and resources utilized by low-

income parents to successfully prepare children for kindergarten. The anti-deficit achievement 

framework inverts questions from a deficit perspective into those that ask questions from a 

positive or asset perspective. Developing programs and opportunities for parents to network and 

share strategies and resources that have proven to be effective is another recommendation for 

action. 
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Conclusion 

The findings from the study answered the research questions. The participants shared 

how they successfully prepared their children for kindergarten. They provided a rich description 

of the materials they used, experiences they provided, and family engagement activities that 

supported the development of readiness skills of their young children. Secondly, they expressed 

their expectations of prekindergarten education and provided a rationale for enrolling their 

children. They viewed preschool as an opportunity for children to learn the basics, become 

acclimated to the school environment and structure, and get ready for kindergarten. Responses 

from the participants indicated several misconceptions and perceptions of school readiness. 

Though research suggests high academic skills in kindergarten is a strong predictor of later 

achievement (Duncan et al., 2018), a misconception is school readiness is marked by basic 

academic knowledge. 

When asked what other skills are necessary for readiness, participants alluded to social-

emotional. Children of poverty are at risk of lacking social-emotional competency and are 5 

times more likely to have challenging behaviors as compared to peers of higher incomes (Ho et 

al., 2022; Li & Zhang, 2020). Self-regulation, the ability to attend to information, use it 

appropriately, and control one’s behavior through self-monitoring (Pan et al., 2019), is a 

component of social-emotional development that is also important for future academic success 

(Pan et al., 2019; Thompson & Raikes, 2007). Though the participants’ responses indicated they 

provided experiences and opportunities for health and physical development, there was little to 

no specific mention of health and motor development as being necessary for readiness. 

Participants did indicate children should be able to perform age-appropriate self-help skills 

which are indirectly impacted by proper muscle and motor development. Participants provided a 
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variety of resources and strategies they found most impactful for developing readiness skills to 

answer the final research question. 

There were several rationales for selecting low-income parents for this study. Low-

income parents’ perceptions of kindergarten readiness, which are at the heart of this study, may 

provide insight as to why achievement gaps occur before students begin school. Research shows 

that economically disadvantaged students are at risk for low student achievement (Crosnoe et al., 

2016), and HSD has a high poverty rate. Secondly, parents, as the primary decision-makers, are 

responsible for determining if their child is ready for kindergarten or not; therefore, their 

perceptions of readiness are not just important but crucial to this study. How parents perceive 

school readiness may influence how they prepare their children for kindergarten and may inform 

education. The perceptions may inform educational practices, policies, and research in increasing 

kindergarten readiness of low-income children. The final rationale for selecting low-income 

parents was to examine the assets of how children are successfully prepared instead of what 

families lack or need. Using the Anti-Deficit Achievement Framework (S. R. Harper, 2010, 

2012) helped guide the development of interview questions from a strength-based approach. 

Because parental involvement is linked to increased readiness skills for kindergarten 

students, increased parental involvement during the early years could effectively decrease the 

achievement gap in HSD. An increased level of understanding of factors in HSD that support 

parental involvement during the early years could lead to school administrators, early 

interventionists, and early childcare practitioners adopting more proactive strategies for 

promoting and supporting parental involvement during the developmental years. 
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Appendix C: Letter to Families Requesting Participation in the Study 

Hello, 

I am Farrah Owens, a school administrator in the Marion County School District, and I am 
currently a doctoral student at Coastal Carolina University. I am working on my dissertation, and 
I am conducting a study seeking information about how low-income parents successfully prepare 
their children for kindergarten. 

You are invited to participate in this study because your child has scored demonstrated readiness 
on the Kindergarten Readiness Assessment. The information you provide about your perceptions 
of kindergarten readiness and how you successfully prepared your child is very important. You 
will be asked to complete a brief survey about demographic information and responses from the 
survey will remain confidential. You will also be invited to participate in an interview. If you 
would like to participate in an interview, please answer yes and leave your name, email address, 
and phone number in the space provided on the survey. You will also be asked to provide 
consent to be recorded during the interview. 

An informed consent form will also be included and should answer any questions you may have 
before completing the survey. You will submit both the consent form and your survey responses 
electronically. Please complete the informed consent and survey by March 2024. Should you 
have any other questions, the form includes Dr. Alexander Herring, the dissertation chairperson, 
and my contact information. Please do not hesitate to contact either of us. 

Thank you for your time and consideration. 

Yours Sincerely, 

 

Farrah Owens 
fwowens@coastal.edu  
843-250-5051 
 
  

mailto:fwowens@coastal.edu
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Appendix D: Parents’ Perception of Kindergarten Readiness Survey and Consent 
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Appendix E: Consent to be Recorded 
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Appendix F: Interview Questions by Research Question 

Interview Questions 

RQ 1 

1. Where have you or anyone in your family taken your child for a recreational activity 

outside of the home, such as visiting a bookstore, library, zoo, church, movies, sporting 

event, etc.? 

2. How have you or anyone in your family engaged in any physical activity with your child, 

such as riding a bike, throwing a ball, exercising, etc.? 

3. How has anyone in your family engaged in arts and crafts or hands-on activities such as 

coloring, painting, writing, etc., with your child? 

4. What kinds of things did you do with your child or most of your family to spend time 

together? (Examples: cooking, eating dinner, playing board or card games, or putting 

puzzles together) 

5. What kinds of academic activities did you do with your child? (Examples: read to or with 

your child, assist them in writing their name, have them identify shapes, numbers, or 

colors, count or say alphabet) 

RQ 2 

1. Did you enroll your child in a pre-kindergarten program such as Head Start or private or 

public school preschool? Why or why not? 

2. What were your expectations of the pre-kindergarten program you enrolled your child in, 

or what your expectations would be if you enrolled them in a preschool program? 

3. How do you feel about children playing in preschool programs? 
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RQ 3 

1. What kind of skills or knowledge do you think your child should have before beginning 

school? (Examples: write their name, alphabet, numbers, colors, recite the alphabet, read, 

etc.) 

2. What other skills do you think your child needs to have before entering kindergarten? 

3. Who is responsible for preparing your child for kindergarten and why? 

4. What social, emotional, or adaptive skills do you think your child needs before entering 

kindergarten? 

RQ4 

1. What resources proved most effective in preparing your child for kindergarten? 

2. Talk about any parenting workshops, classes, or programs you have attended or taken 

part in since your child was born. 
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